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Abstract

The aim of this research is to determine opinions of primary teachers in different branches
about alternative assessment. The study was carried out at 2008-2009 instructional term-first
semester with 65 voluntary teachers working elementary schools in Artvin. The study’s data
was gathered through semi structured interviews. Content analysis has been used to analyze the
data. As a result teachers have positive opinions about altarnative assessment was determined,
but it was realized that teachers didn't apply any alternative assessment techniques efficiently
because of lacking time, knowledge, crowded classrooms and poor physical conditions.

Keywords: New instructional program, measurement, assessment, constructivist approach,
alternative assessment

Oz

Bu arastirmanin amaci, farkli branslardaki ilkdgretim Ogretmenlerinin alternatif
degerlendirmeye yonelik diisiincelerini belirlemektir. Calisma, 2008-2009 egitim-6gretim
yili bahar yariyilinda, Artvin Ili merkez ilkogretim okullarinda gorev yapan 65 6gretmen ile
yiiriitiilmiistiir. Orneklem, arastirmaya goniillii olan ogretmenlerden rasgele secilmistir.
Arastirmada nitel arastirma yontemi kullanilmistir. Calismanin verileri yar1 yapilandirilmis
miilakatla toplanmistir. Elde edilen veriler igerik analizi yontemiyle ¢6ziimlenmistir. Bu
calismada, 6gretmenlerinin alternatif degerlendirme anlayis: hakkinda olumlu diisiincelerinin
oldugu belirlenmistir. Fakat Ogretmenlerin, alternatif degerlendirme anlayisi hakkinda
bilgilerinin olmamasi, zamanin yeterli olmamasi, siniflarin kalabalik olmasi ve fiziki sartlarin
uygun olmamasi gibi nedenlerden dolay etkili bir sekilde alternatif degerlendirme tekniklerini
uygulayamadiklar: tespit edilmistir.

Anahtar Sozciikler: Yeni Ogretim Programi, dlgme — durum belirleme, yapilandirmact
yaklagim, alternatif durum belirleme, ilkogretim 6gretmeni.

Introduction

Assessing student performance is one of the most critical responsibilities of teachers. It has
been estimated that teachers spend up to 50 percent of their time on assessment-related activities
(Plake, 1993). According to Hughes and Wade (1996), teachers need to assess for two main reasons.
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First, teachers need to provide records of progress for parents based on the data that is collected
through assessment. Second, teachers need to gain information on the progress of individual
pupils so that appropriate activities may be organized in the classroom to enhance their learning.
In classroom contexts, teachers may use various techniques for collecting information about their
students’ learning and achievement. The teacher’s choice of assessment techniques depends on
the knowledge and skills to be assessed and the purposes of assessment.

There are three assessment types according to the purposes of assessment. One of these is
diagnostic assessment. Diagnostic assessment is commonly used to determinate pre-knowledge
of students before subjects are explained by teachers (Wright, 2001). The second of these is
formative assessment. Formative assessment is that the teacher gives feedback to the pupils, and
then the teachers and pupils take action to improve learning during the learning process (Bell,
2000, Cowie and Bell, 1996). Formative assessment’s aims are removing errors and deficiencies
of students (Bryant and Timmins, 2002). Daws and Singh (1996) further elaborate that formative
assessment is a process of learning by which pupils are encouraged to reflect on their learning in
a structured and systematic fashion, and to discuss their progress with their teachers with a focus
on what they need to do to improve. The last of these assessment types is summative assessment.
This assessment is commonly used to evaluate students” achievement and students” knowledge
level on the subject or unit and the learning process (Birgin, 2003; Wright, 2001). Summative
assessment uses some techniques such as filling in the blanks for sentences and diagrams,
matching components from different columns, judging items to be true or false, choosing the
right answer from multiple-choice items, and giving short answers to questions, all of which
are easy to administer and mark (Winnie, 2004). The most frequently used assessment type was
summative assessment as a traditional assessment approach in the Turkish educational system
(Birgin, 2003; Cepni et al, 2005; Bahar et al, 2008). But in recent years, it has been seen that this
assessment type was used less in education (Birgin, 2003; Cepni et al, 2005; Metin et al, 2007;
Metin and Demirytirek, 2009).

Recent developments and demands in science and society have deeply affected the Turkish
educational system. Especially theories such as constructivism and multiple-intelligences and
new social trends such as the changing labor market, information-age needs engendered to
radical change in traditional approaches of learning, teaching and assessment. Since learning
approaches are in change, assessment procedures and approaches are in constant change as well
(Fourie and Van Niekerk, 2001). Hence, the Turkish educational system is in change (Cepni et al,
2005; Cepni, 2007). One of these changes is developing new curriculums in different fields such
as primary education (Science and Technology, Mathematics, Social Science) and high school
curriculum. New instructional programmes were adapted to apply constructivist approaches.

According to the constructivist approach, students come to the classroom with a great deal
of prior knowledge of their own experience and that learning occurs as students connect school
learning to their existing knowledge structure. In this sense, students” pre-existing knowledge
contributes to their learning and the resultant knowledge becomes part of the students’ intellectual
apparatus (Odabasi, 2004). Hence, current views of learning and instruction in schools that
emphasis student-centered, constructive teaching and learning require assessment systems to
be changed to “go with” the content and style of teaching-learning experienced by students
(Marzano, Pickering and McTighe, 2003). So, alternative assessment is used in place of traditional
assessment types in Turkish educational system.

Alternative assessment is not a traditional assessment type such as filling in the blanks
for sentences and diagrams, matching components from different columns, judging items to be
true or false, choosing the right answer from multiple-choice items, and giving short answers to
questions (Cepni, 2007, Cepni et al, 2005), all of which are easy to administer and mark Alternative
assessment call for the use of multiple and complex assessment tools including written, oral, and
demonstrations formats, and recommend that assessment should contribute to students’ learning.
This implies that assessment techniques should focus on assessing what students know as well
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as what they do not know (Cepni, 2007; NCTM, 1995). That is to say, Alternative assessment
typically requires students to produce or perform to demonstration what they know, understand,
and are able to do (Herman, Aschbacher, and Winters, 1992). Alternative assessment can be used
for formative (e.g., learning logs, checklists, interviews) as well as summative (e.g., performance
assessment, exhibitions, portfolios) purposes. These recommendations can be achieved through
alternative assessments measuring students’ performance and developments in learning process.

The defining characteristics of alternative assessment are proposed in the related literature
(Aschbacher, 1991; Herman, Aschbacher and Winters, 1992; Huerta-Macias, 1995). Some of these
are that alternative assessment requires students to perform, create, produce, or to actively
participate and allow students to be assessed on what they normally do in their classes every day.
Besides, alternative assessment types use real-world contexts or situations and tasks representing
meaningful instructional activities. Furthermore, alternative assessment focuses on processes
as well as products while providing information about both the strengths and weaknesses of
students. In addition, alternative assessment taps into higher level thinking and problem-solving
skills. In addition to this, alternative assessment is multiculturally sensitive when properly
administered. As such, it encourages open disclosure of standards and rating criteria. Similarly,
alternative assessment calls upon teachers to perform new instructional and assessment roles.

In the literature, there are some studies related with alternative assessment. Some of
these focus on opinions of teachers such as elementary school teachers, social science teachers
and Turkish teachers on alternative assessment (Acat and Demir, 2007; Adanali, 2008; Algan,
2008; Calik, 2007; Kanatli, 2008; Metin et al, 2007; Metin and Demirytirek, 2009). Some other
studies determine whether teachers use alternative assessment techniques in schools (Erdemir,
2007; Ozdas et al, 2007) and which techniques are used in classrooms (Erdemir, 2007; Giiven
and Eskitiirk, 2007). While some studies focus on the knowledge of the teachers on alternative
assessment (Gelbal and Kelecioglu, 2007), some others articulate the opinions of teachers about
assessment in new instructional programmes (Selvi, 2006; Seker, 2007; Yiicel et al, 2006). In all of
these studies, it was expressed that teachers tried to adopt alternative assessment in classrooms.
However, teachers have some problems such as lacking sufficient knowledge and time, having
poor physical conditions, crowded classrooms, and having difficulty in using scales. It is
important to determine whether primary school teachers in different branches included Science
and Technology, Mathematics, Social Science, Elementary and Turkish teachers have the same
problems and these teachers’ opinions about alternative assessment. But in literature, there
are a few research studies related with determinate opinions of teachers in different scopes on
alternative assessment Therefore, the aim of this study is determine the opinions of teachers
in different branches on alternative assessment. In accordance with this objective, the study
specifically focuses on the following research questions:

1) What do teachers think about alternative assessment?
2) What do teachers think about applicability of alternative assessment in classroom?
3) Which alternative assessment techniques can teachers use in classroom?

4) Do teachers meet any problems while applying alternative assessment?

Methodology

This study was interpretive in nature. It was aimed to systematically examine that
qualitative measures were used to examine perspectives and meanings that teachers formed
about teaching and learning (Lincoln and Guba, 1985; Strauss and Corbin, 1998). In qualitative
research, researchers investigate research topics in natural environments and try to comment
on the meaning of personal perspectives (Denzin and Lincol, 1998). Therefore, semi-structural
interview was used in this study because experiences, attitudes, opinions, comments, responses
and perceptions of individuals can be attained through interviews (Yildirim and $imsek, 2005).
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Participation

This research was carried out at 2008-2009 instructional term-first semester with 65 teachers
working primary schools in Artvin. Sample of this study consists of 34 man and 31 women
volunteer teachers. In terms of their branches’ dispersion of teachers are; 20 elementary teachers,
12 science and technology teachers, 11 mathematic teachers, 11 social science teachers and 11
Turkish teachers. It was determined that 17 of these teachers were under the age of 25, 22 of them
were between 26 and 35 years old, 17 of them were between 36 and 45 years old and 9 of them
were under age of 45. it was seen that 17 of this research sample had less one year, 25 of this
research sample had between one and five years, 15 of this research sample had between six and
ten years, 8 of this research sample had more ten years professional experience. Furthermore,
while four teachers graduated from professional schools with duration of two years, 58 teachers
graduated from faculties of education. In addition, one teacher had postgraduate qualification.
In addition to this, five teachers participated in in-service education course programs while 60
teachers didn't.

Date Collection Process

Data for the research was collected through semi-structured interviews. In this research,
firstly, two randomly selected teachers were selected to find their opinions on alternative
assessment. Each interview took 20 minutes. Semi-structured interview forms were developed
to make use of the data gathered from these interviews having studied the studies by Acat and
Demir, (2007), Algan, (2008), Calik, (2007), Giiven and Eskitiirk, (2007), Kanatli, (2008), Karakus
and Kose, (2009), Metin et al, (2007) Metin (2011) and Ozdas et al, (2007). Draft interview form
was examined by two experts in the field of language and measurement and assessment. After
experts’ opinions were examined, it was decided that four questions related with the research
problems had to be kept in the interview form. The four main questions were as follows: 1) “What
do you think about alternative assessment? Please explain your opinions about alternative assessment.” 2)
“What do you think about applicability of alternative assessment in classrooms? Please explain.” 3) “Which
alternative assessment techniques can you use in your classrooms? Please explain.” 4) “Do you meet
any problems while applying alternative assessment? Please explain those problems.” Every interview
was completed in 20 minutes. In order to collect teachers’ opinions about alternative assessment,
teachers were asked additional questions to elaborate on the questions asked.

Date Analysis

The first step taken in the analysis of the interviews was data organization procedures
recommended by Bogdan and Biklen (1998). In organizing the data, the researcher revisited
each interview and listened to each audiotape while reviewing the transcripts to ensure the
accuracy of the data. Each participant’s interview transcript was later analyzed according to
data analysis procedures described by Bogdan and Biklen (1998), which call for development
of coding categories, mechanical sorting of the data, and analysis of the data within each coding
category. The initial codes were supplemented with emergent main categories and sub-codes
(Bogdan and Biklen, 1998). In this study, participants’ perspectives were closely transformed into
quotations and interpretations of those quotations (Creswell, 2002; Van Maanen, 1988). Thus,
the researchers neither claim to be arbiters nor assess the right answers about questions related
with alternative assessment, but rather the researchers let the participants share their views on
alternative assessment.

Data obtained from the interviews were analyzed in four categories such as teachers’
opinions on alternative assessment, whether alternative assessment was applied in classes, which
techniques were used and the problems faced during applications. Then, sub-codes related with
categories were created.

The results of the interview data are presented as a description of the emergent themes that
were developed through the analysis of data. All participants in the study were given pseudonyms
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(such as: Science and Technology Teacher 1, Social Science Teacher 2, Teacher of Turkish 3,
Mathematics Teacher 5, Elementary Teacher 6 ...) in order to keep their identity anonymous. The
interview data were coded and collapsed into categories by the researches.

Finding
Teachers’ opinions on alternative assessment with their frequency and percentages are given
in table 1
Table 1.

Frequency of Sub Code Related with Teachers’ Opinions about Alternative Assessment
Sen  Mat  Tur Soc Elm Total

Category Sub-code
Alternative assessment obtained active f 10 9 11 10 18 58
learning. % 833 818 100 909 90 89.2
Alternative assessment is an objective f 9 9 10 9 15 52
‘5 assessment. % 75 81.8 909 818 75 80
g Alternative assessment is suitable assessment f 8 7 8 7 13 45
ﬁ but putting it into practice is very difficult. % 667 63.6 727 636 65 692
§ Alternative assessment developed students’ f 6 5 5 5 10 31
v inquiry skills. % 50 455 455 455 50 47.7
= Alternative assessment provided active f 6 5 5 6 8 30
g participations in the lessons. % 50 455 455 545 40 46.2
5 Alternative assessment examines f 3 4 4 4 6 21
5 characteristics of students. % 25 364 364 364 30 32.3
a Students gain judgment skills with alternative £ 4 3 4 3 7 19
.g assessment. % 333 273 364 273 35 29.2
‘8, Alternative assessment developed self f 3 3 3 3 5 17
\i confidence of students. % 25 273 273 273 25 26.2
E Alternative assessment increases creativity. f 2 2 3 2 > 14
g ’ % 167 182 273 182 25 21.5
& Alternative assessment developed f 1 2 2 2 4 11
communication skills of students. % 83 182 182 182 20 16.9
f 2 1 - - 2 4

Alternative assessment is too expensive. % 167 91 ) ) 10 6.2

Note: Scn: Science and Technology Teachers, Mat: Mathematics Teachers, Tur: Turkish teachers,
Soc: Social Science Teachers, Elm: Elementary teachers

According to table 1, 58 (89.2%) teachers as 10 (83.3%) Science and Technology, 9 (81.8%)
Mathematics, 11 (100%) Turkish teacher, 10 (90.9%) Social Science and 18 (90%) Elementary
teachers thought that alternative assessment obtained active learning. Besides, 52 (80%) teachers
such as 9 (75%) Science and Technology, 9 (81.8%) Mathematics, 10 (90.9%) Turkish teachers, 9
(81.8%) Social Science and 15 (75%) Elementary teachers thought that alternative assessment is an
objective assessment. In addition, 45 (69.2%) teachers such as 8 (66.7%) Science and Technology, 7
(63.6%) Mathematics, 8 (72.7%) Turkish teacher, 7 (63.6%) Social Science and 13 (65%) Elementary
teachers expressed that alternative assessment is suitable assessment but put into practice of
it is very difficult. Furthermore, 31 (47.7%) teachers such as 6 (50%) Science and Technology, 5
(45.5%) Mathematics, 5 (45.5%) Turkish teacher, 5 (45.5%) Social Science and 10 (50%) Elementary
teachers said that alternative assessment developed students’ inquiry skills.

Sample of teachers” answers to the first question:

“In the alternative assessment, teachers must be thinking detail on students’ activities in the lesson.
Furthermore, teachers must be examining multilaterally on students features. Than teachers have to assess to
students activities. Therefore, Alternative assessment is an objective assessment” (Elementary Teacher 19)

“I think that Alternative assessment is an effective assessment technique. In my opinions, Alternative
assessment is suitable assessment but put into practice of it, is very difficult.” (Mathematics Teacher 6)
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“In the Alternative assessment approach, students are given a performance task by teacher. Students
inquire on performance task for completing of home work. In this respect, I think that Alternative assessment
was developed students’ inquiry skills.”(Turkish Teacher 5)

In the interview, one questions asked was “What do you think about applicable of alternative
assessment in classrooms? Please explain.” Frequencies of teachers’ answers are given in table 2.
Table 2.

Frequency of Sub Codes Related with Whether Alternative Assessment in Classrooms
Scn Mat  Tur Soc Elm Total

Category Sub-code
Alternative assessment cannot be used because f 10 9 11 10 18 58
of so many students in the classroom. % 833 81.8 100 909 90 89.2
Teachers have not enough knowledge about f 11 10 10 10 15 56
alternative assessment. % 91.7 909 909 909 75 86.2
Alternative assessment cannot be used because f 9 10 10 9 17 55
of so many assessment scales. % 75 909 909 818 85 84.6
Alternative assessment cannot be used because f 8 8 8 10 17 51
of insufficient time % 667 727 727 909 85 78.5
Alternative assessment cannot be used because f 8 8 8 7 15 46
of insufficient physical condition in school % 667 727 727 636 75 708
Alternative assessment cannot be used because f 6 7 7 7 13 40

of lack of environment and materials in % 50 63.6 63.6 636 65 61.5
5 5 6 5 10 31
% 41.7 455 545 455 50 47.7
Portfolio assessment is not applied in f 4 4 4 4 8 24
classrooms. % 333 364 364 364 40 36.9
f 2 2 2 3 6 15
% 16.7 182 182 273 30 23.1
Students have not enough knowledge about f - 1 1 2 5 9
alternative assessment. % - 9.1 91 182 25 13.8

As can be seen in Table 2, 58 (89.2%) teachers such as 10 (83.3%) Science and Technology,
9 (81.8%) Mathematics, 11 (100%) Turkish teachers, 10 (90,9%) Social Science and 18 (90%)
Elementary teachers expressed that alternative assessment cannot be used because of so many
students in the classrooms. Furthermore, 56 (86.2%) teachers such as 11 (91.7%) Science and
Technology, 10 (90.9%) Mathematics, 10 (90.9%) Turkish teacher, 10 (90.9%) Social Science
and 15 (75%) Elementary teachers though that alternative assessment cannot be used enough
knowledge about alternative assessment. In addition, 55 (84.6%) teachers such as 9 (75%) Science
and Technology, 10 (90.9%) Mathematics, 10 (90.9%) Turkish teachers, 9 (81.8%) Social Science
and 17 (75%) Elementary teachers said that alternative assessment cannot be used because of
too many assessment scales. In addition to this, 51 (78.5%) teachers such as 8 (66.7%) Science
and Technology, 8 (72.7%) Mathematics, 8 (72.7%) Turkish teacher, 10 (90.9%) Social Science and
17 (85%) Elementary teachers put forward to alternative assessment cannot be used because of
insufficient time.

Performance task is not applied in classrooms.

There is not enough time for applications.

Teachers’ opinions on alternative assessment

Sample of teachers” answers to the second question:

“In the alternative assessment, all most of students must be given performance task. But in the
crowded classroom, it is difficult that students’ performance task are read and assessed. From this point of
view, I think that Alternative assessment cannot be used because of so many students in the classroom.”
(Science and Technology Teacher 9)

“Teachers must be wanted alternative assessment techniques with new instructional programs in their
classroom. But we were not given in service education about alternative assessment and alternative assessment
techniques. 1 can say to have any knowledge on alternative assessment.” (Social Science Teacher 2)

“I want to apply alternative assessment but Alternative assessment is not applied because of
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insufficient time, physical condition and lack of environment, materials and knowledge related with
alternative assessment. (Mathematics Teacher 4)

In the interviews, one question asked was “which alternative assessment techniques can you
use in classrooms? Please explain.” Categories and sub-codes’ frequencies are given in table 3.

Table 3.

Frequency of Sub-codes Related with Which Techniques Can Be Used in Classrooms
Scn  Mat Tur Soc Elm Total

Category Sub-code

f 11 10 11 10 20 62

Performance assessment task % 917 909 100 909 100 954

Portfoli t f 8 7 8 6 15 44
OTHONO assessmen % 667 63.6 727 545 75 677
Oral presentation f 5 4 8 5 10 32
p % 41.7 364 72.7 455 50 49.2
. f 4 4 5 3 10 25
g Project task % 333 364 455 273 50 385
g Rubric f 3 3 4 3 9 21
L@ % 25 273 364 273 45 32.3
Q
5 Peer assessment form ; 813 9 11 9 11 9 11 ; 757
"U 0 o . . . .
3 f 1 1 1 1 1 5
g Self assessment form % 83 91 91 91 5 7y
= fF 11 1 1 1 5
8 Group Assessment Form % 83 91 91 91 5 77
$ fF o101 1 -1 4
g Rating scale % 83 91 91 - 5 62
2 } . ) .
< - -
5] Branch out tree. Oﬁ 813 91 1 ; 436
- () . . - - .
<
% Constructed grid 05 813 ] 911 i ; 436
f 1 1 1 - - 3
Concept map % 83 91 91 - - 46
Check list j S, 11 . 11 ; 436
Worksheet (; 813 . B B ; 321
(o] . - - - .
Anecdote record Oﬁ ) ) ) ) é 115
(o} - - - - .

According to Table 3 62 (95.4%) teachers, such as 11 (91.7%) Science and Technology,
10 (90.9%) Mathematics, 11 (100%) Turkish teachers, 10 (90.9%) and Social Science 20 (100%).
Elementary teachers expressed that they applied performance assessment task in the classrooms.
In addition to this, 44 (67.7%) teachers such as 8 (66.7%) Science and Technology, 7 (63.6%)
Mathematics 8 (72.7%) Turkish Language. 6 (54.5%) Social Science and 15 (75%) Elementary
teachers said to use portfolio assessment in the classrooms. Besides, 32 (49.2%) teachers such as
5 (41.7%) Science and Technology 4 (36.4%) Mathematics 8 (72.7%), Turkish teachers 5 (45.5%)
Social Science and 10 (50%) Elementary teachers explained that it was made an oral presentation
to students. Furthermore, 25 (38.5%) teachers such as 4 (33.3%) Science and Technology. 4 (36.4%)
Mathematics, 5 (45.5 %) Turkish teacher, 3 (27.3%) Social Science and 10 (50%) Elementary teachers
expressed to use project task in the classroom.

Sample of teachers” answer third questions:

“I try to apply alternative assessment techniques in my lesson. But I can use exactly all
of them. I mostly used performance and portfolio assessment techniques in my lesson. Other
techniques are applied” (Social Science Teacher 4)
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“l try to implement performance task, rubric, portfolio assessment, project task in my
lesson. I have not enough time for implementation of other alternative assessment techniques.”
(Elementary Teacher 1)

In my opinions, teachers of Turkish must make students to present orally. Therefore, I
mostly make students to present orally. Beside I try to use performance and project task, portfolio
assessment, rubric and rating scale in my lesson.” (Turkish Teacher 7)

One question asked in the interview was “do you meet any problems while applying
alternative assessment? Please explain the problems faced.” to teachers. Categories and sub-
codes’ frequencies are given in table 4.

Table 4.

Frequencies of Sub-codes Related with Facing Problems in Applications
Scn = Mat  Tur Soc Elm Total

Category Sub-code
Teachers have not enough time for f 9 10 10 9 18 56
applications. % 75 909 909 818 90 86.2
Alternative assessment techniques are not f 11 10 10 10 15 56
applied because of crowd classrooms. % 917 909 909 90.9 75 862
Teachers have difficulty in preparing for f 7 7 7 9 17 47
performance tasks. % 583 63.6 636 818 8 723
Teachers are difficulty in assessment of f 8 6 8 7 16 45
é performance task % 667 545 727 636 80 69.2
= Teachers are difficulty in assessment of f 7 5 6 6 15 39
= portfolio assessment % 583 455 545 545 75 60
;; Teachers are difficulty in determinations of f 6 6 7 7 15 39
£ performance criteria % 50 545 63.6 63.6 75 60
£ Alternative assessment activities were not f 5 5 6 5 13 34
0 appropriated to level of students % 417 455 545 455 65 523
E) Teachers are difficulty in preparing to f 5 5 5 5 12 32
@ assessment scale for all students % 417 455 455 455 60  49.2
25 Teachers are difficulty in using rating scale 02 415 7 3; 4 3: 4 455.5 2(2) 4:2(.)2
2 Teachers are difficulty in using this f 4 4 4 4 11 27
p= assessment in order that books are

. . . % 333 364 364 364 55 41.5
incomprehensible and complicated
Teachers are in difficulty in providing active f 3 2 3 4 10 22

participations of students in the classroom % 25 182 273 364 50 33.8
Teachers are difficulty in giving suitable f 1 - 1 3 5 10
homework to level of students % 8.3 - 91 273 25 154
Teachers are difficulty in assessment of f - - - 1 - 1
unsuccessful students % - - - 9.1 - 1.5

As can be seen in Table 4, 56 (86.2%) teachers such as 9 (75%) Science and Technology, 10
(90.9%) Mathematics, 10 (90.9%) Turkish teachers, 9 (81.8%) Social Science and 18 (90%) Elementary
teachers think that they have not enough time for applications. In addition, 56 (86.2%) teachers
such as 11 (91.7%) Science and Technology, 10 (90.9%) Mathematics, 10 (90.9%) Turkish teachers,
10 (90.9%) Social Science and 15 (75%) Elementary teachers said that alternative assessment
techniques are not applied because of crowded classrooms. Besides, 47 (72.3%) teachers such
as 7 (58.3%) Science and Technology, 7 (63.6%) Mathematics, 7 (63.6%) Turkish teachers, 9
(81.8%) Social Science and 17 (85%) Elementary teachers express the difficulty in preparing for
performance assessment tasks. Furthermore, 45 (69.2%) teachers such as 8 (66.7%) Science and
Technology, 6 (54.5%) Mathematics, 8 (72.7%) Turkish teachers, 7 (63.6%) Social Science and 16
(80%) Elementary teachers stated their difficulty in assessment of performance assessment tasks.
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Sample of teachers’ answers to the fourth question:

“I think using alternative assessment techniques in the classroom is very difficult. Because, I need so
much time that assessing of students’ studies. But I have not enough time. In order to implementation of
alternative assessment I think that Teachers are given extra time.” (Mathematics Teacher 11)

“I try to use performance assessment and portfolio assessment in my classroom. But I have problems
not only assessing but also preparing performance task. I need to given knowledge not only assessing but
also preparing performance task by experts.”(Elementary Teacher 6)

“I am trying to apply portfolio assessment technique in my lesson. All of students are doing
performance task and these performance tasks are put into portfolio files by students. I have not problems
to prepare portfolio assessment. But I have not knowledge about how portfolio files assessed. So I want to be
given knowledge about this subject by experts.” (Turkish Teacher 10)

Discussion and Conclusion

This study’s aim was to determine teachers’ opinions about alternative assessment. For this
aim, semi-structured interviews were carried out with teachers from different branches. After
data from the interviews were analyzed, many results were revealed. All teachers who were from
different branches have the same opinions about alternative assessment. There were not different
opinions of teachers in different branches. So these results were collected in four categories.
These categories were called as teachers” opinions about alternative assessment, whether or not
alternative assessment was applied to class, which technique was used to class and meeting
problems from applications.

Teachers’ opinions about alternative assessment: In this category, it was gained results about
teacher’s general opinions about alternative assessment. One of the results in this category,
Most of teachers has positive opinions about alternative assessment. Teachers have thought that
alternative assessment obtained active learning. In addition to this, teachers have believed that
alternative assessment is an objective assessment approach. These results revealed some studies
in literature. Some Researcher as Adanali (2008), Algan (2008), Metin et al (2007) and Metin and
Demiryiirek (2009) were explained that teachers think that alternative assessment is an objective
and validity assessment approach. From this result; it was understood that teachers rely on
alternative assessment and teachers think that students are trustworthy evaluated with alternative
assessment. If alternative assessment is appropriately used in classroom by teachers, alternative
assessment is an objective and validity assessment approach. Otherwise, in the evaluation of
students’ task, alternative assessment isn’t an objective and validity assessment approach (Metin,
2010). One of the teachers’ opinions on alternative assessment, alternative assessment is suitable
assessment but put into practice it, is very difficult. It was thought that this condition result
from applications of this assessment is very new. Besides teachers have not enough knowledge
how these assessment techniques are completely applied in class. This result was supported
many researchers as Algan, (2008), Asilsoy, (2007), Calik (2007), Kanatl, (2008), Karakus and
Kose, (2009), Metin et al, (2007), Senel (2008). Besides these results, most teachers expressed that
alternative assessment was developed students’ inquiry skills and provide active participations
to lessons. In alternative assessment, Students are wanted to do some task and continuously
make some research on task. Students have to be active in the class. So it was believed that
students developed inquiry skills. Besides, alternative assessment is a student center approach.
In this respect; in alternative assessment, students have to be active in class. In this condition;
students have to active participations to lessons. In the literature, some researchers as Adanali
(2008), Algan (2008), Metin et al (2007), Metin and Demiryiirek (2009) explained that alternative
assessment provide active participations to lessons. Furthermore Metin (2008) revealed that
alternative assessment developed students’ inquiry skills. It was examined these results; it was
seen that results of this study related with many studies in literature.
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Whether or not alternative assessment was applied in class: It was seen that teachers thought
alternative assessment was not used because of so many students in the class. Besides; teachers
expressed to need so many time in order to applications of alternative techniques. This result
was supported many studies. Many researchers as Algan, (2008), Asilsoy, (2007), Calik (2007),
Erdemir, (2007), Gelbal and Kelecioglu, (2007), Kanatli, (2008), Karakus and Kose, (2009), Metin
et al, (2007), Metin and Demiryiirek, (2009), Selvi, (2006), Senel (2008), Yiicel et al (2006) explained
that alternative assessment techniques was not used in class because of so many students in the
class and need so much time, expensive by teachers. In addition to these results, teachers thought
to be not sufficient physical environment in schools for application of alternative assessment
techniques. This result display related to some studies in literature. Many researchers as Adanali
(2008), Kanatl1 (2008), Metin et al. (2007) and Metin and Demiryiirek, (2009) revealed that teachers
need to suitable environment and equipment to application of alternative assessment. But there
isn’t it. Therefore; teachers not want to apply alternative assessment in class. One of the reasons to
alternative assessments was not applied in class by teachers was wanted many scale in class. This
result was expressed many studies as Karakus and Kose, (2009), Metin et al, (2007) and Metin and
Demiryiirek, (2009). These researchers explained that some assessment tools were wanted to learn
environment. But teachers applied this assessment tolls to need so many times. Teachers are not
used in class to insufficient time for applications related to alternative assessment tools. Besides
in these results, it was determined that teachers didn’t want to apply alternative assessment
techniques in class because of insufficient knowledge about this assessment. This results were
supported many studies as Acat and Demir, (2007), Asilsoy, (2007), Calik (2007), EARGE, (2008),
Erdemir (2007), Gliven and Eskitiirk, (2007), Karakus and Kosa, (2009), Metin et al, (2007), Metin
and Demiryiirek, (2009), Metin and Ozmen, (2009), Seker, 2007, Senel (2008), Ozdas et al, (2007).
These researchers were stated that teachers have not enough knowledge about alternative
assessment and teachers needs to in-service educations related with alternative assessment. These
results were revealed that teachers have positive opinions alternative assessment and their want
to use some alternative technique but these techniques are not transferred to learn environment
because of some reasons as crowded class, insufficient time, knowledge, atmosphere of class and
many scales.

Which techniques were used in class? Teachers applied alternative assessment techniques as
performance assessment task, portfolio, oral presentation, project task, rubric, peer assessment,
self assessment, group assessment, rating scale, structured grid, concept map, worksheets, check
list, anecdote records in classroom. While most teachers often applied alternative assessment
techniques as performance assessment task; portfolio, oral presentation, project task and rubric,
a few teachers rarely applied some techniques as rating scale, structured grid, concept map,
worksheets, check list, anecdote records in classroom. These results were supported by many
studies in literature, many studies as Adanali (2008), Algan, (2008), Anil and Acar, (2008), Erdal,
(2007), Kanath (2008), Seker, (2007) were determined that teachers most applied techniques as
performance assessment and project task, portfolio and rubric in classroom. Besides, teachers
least applied techniques as rating scale, check list and anecdote records in classroom. It was asked
that Why some techniques were most used in classroom. Teachers have to alternative assessment
techniques as performance assessment task; portfolio, project task and rubric in classroom
because inspectors examine to whether teachers applied these techniques in classroom. Besides
inspectors give marks to teachers according to applications of these techniques. Because of this
reasons; teachers must apply these techniques. It was asked that Why some techniques were least
used in classroom. It was thought that this reason was result from it; teachers have not enough
knowledge about some alternative assessment techniques as rating scale, check list and anecdote
records. This result was supported some studies. Researchers as Adanal1 (2008), Anul and Acar,
(2008), Erdal (2007), Kanatli, (2008), Metin and Ozmen (2009), Seker (2007), explained that
teachers did not want to apply some techniques as rating scale, check list and anecdote records in
lesson because of insufficient knowledge about it. Although teachers haven’t enough knowledge
on alternative assessment, they try to apply some alternative assessment techniques. Teachers
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think to correctly apply these techniques. But, teachers don’t use completely these techniques in
classroom. This result was supported by Metin (2010)

Meeting problems from applications: One of these teachers thinks that they have not enough
time for applications related with alternative assessment. Besides, teachers said that alternative
assessment techniques are not applied because of crowded classroom. Actually, what teachers
haven't enough time for applications? It was thought that teachers spent too much time for
application of alternative assessment techniques because of crowdedness of the classroom. That
is to say, there is a connection between time consumer and crowdedness of the classroom. If
teachers apply to alternative assessment in crowdedness of the classroom, they may spend much
time for applications.

Another result in this category, Teachers have difficulty in not only preparing but also
assessing performance task preparing for performance task. This result was seen in some studies
such as Birgin and Giirbiiz, (2008), Metin and Demirytirek, (2009), Metin and Ozmen (2009). From
this result, it may be understood that teachers have not enough knowledge about performance
assessment. In this respect, teachers need to give knowledge not only assessing but also preparing
performance task by experts. That is way; teachers have been given in-service education on
performance assessment. This result was supported a teacher’s opinion as “I try to use performance
assessment and portfolio assessment in my classroom. But I have problems not only assessing but also
preparing performance task. I need to give knowledge not only assessing but also preparing performance
task by experts.” Furthermore, although teachers have not problems preparing for portfolio
files. They have problems assessing of portfolio file. This result was supported some studies.
Researchers as Adanali (2008), Anil and Acar, (2008), Erdal (2007), Kanatli, (2008), Metin and
Ozmen (2009) Metin (2010) and Seker (2007) revealed that teachers are difficulty in application of
portfolio assessment in their lesson. Besides, teachers need to give knowledge not only assessing
but also preparing portfolio assessment.

As to conclude, teachers from different branches have positive opinions about alternative
assessment. But it was realized that teachers didn’t apply alternative assessment techniques
efficiently because of insufficient time, knowledge, crowdedness of the classroom and physical
condition.
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