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Abstract

Educational films, beginning with Calikusu in the 1960s, have
increasingly expanded their presence in Turkish cinema. These
films not only reflect societal perceptions of education but also
provide a condensed overview of the history of Turkish education.
Thus, education in Turkish cinema has emerged as a significant
cultural phenomenon. This study examined the most critically
acclaimed Turkish film with an educational theme from each
decade since the 1960s, as determined by Internet Movie Database
(IMDb) scores (Calikusu, The Chaos Class, A Season in Hakkari,
Bullshit, On the Way to School, and Brother’s Keeper). Phenomenology
was used as the research design to examine how education is
represented as a cultural and educational phenomenon in Turkish
cinema. The data were analyzed using open coding within the
thematic analysis method, using NVivo 8 software within the
ecological framework. The findings revealed ecological patterns
influencing the teacher-student relationship and identified the
depiction of the "burnout school" in The Chaos Class. Qualitative
models were developed for each film, and three key themes
emerged: (1) The behaviorist approach is prominently reflected in
the films, including those set in the 21st century; (2) Throughout
cinematic history, characters such as teachers, students, school
staff, and families are depicted as being influenced by complex
ecological factors; and (3) In every decade, films provide rich
insights into the ecological background of education, particularly
in the areas of values education, teaching methods, classroom and
school management, and measurement and evaluation. Thus,
Turkish cinema not only serves as a mirror reflecting the trajectory
of educational history but also holds the potential to shape society's
perceptions of education.
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Introduction

Cinema has long been a powerful medium for capturing and reflecting the complexities of
human experience. While the technology of photography introduced the ability to depict three-
dimensional images, cinema expanded this capability by adding movement and flow, creating a new
narrative form (Usai, 1996). Since its inception, countless films have been produced worldwide, each
offering unique perspectives on reality (Walters, 2008). Films, though not direct reflections of reality,
serve as windows into different cultural, social, and political contexts, providing audiences with rich,
multidimensional narratives (Escher, 2006).

Turkish cinema, like other national cinemas, mirrors the cultural, geographical, and social
realities of its time and place. The role of cinema in Turkish society has evolved from its early uses by
official and semi-official institutions to communicate social messages (Beyoglu, 2018) to its current place
in the private sector, producing films that reflect the country's changing identity. Over time, Turkish
cinema has shifted from a fairy-tale narrative style to a more realistic and individual-centered focus,
particularly from the 1980s onward (Kibaroglu, 2015; Yilmaz, 2011). This evolution reflects a deeper
exploration of the individual’s relationship with society, framed within the country’s socio-cultural
dynamics.

Despite the extensive production of films, there has been limited academic exploration of how
Turkish cinema portrays educational environments and the broader ecological factors influencing them.
This study seeks to address this gap by using an ecological model to examine how educational themes,
particularly the teacher-student relationship, are depicted in Turkish cinema. While specific dimensions
of education-themed Turkish films, such as teacher image, measurement and evaluation, classroom
management, and values education, have been examined in previous studies (Akcan & Polat, 2016;
Dogan, 2017; Kezer & Cetiner, 2019; Tofur, 2017; Unal, 2020), the Turkish cinematic portrayal of
education, with its unique cultural and socio-political backdrop, has not received the same level of
scholarly attention through a systematic ecological framework. This gap in the literature presents an
opportunity to understand how Turkish films reflect the complexities of education, particularly in the
face of socio-economic disparities, linguistic diversity, and regional differences.

By situating this research within Turkey, a country marked by diverse ecological variables
ranging from deeply personal factors to national-level influences (Goktentiirk, 2021; Goktentiirk et al.,
2023), this study contributes to a broader understanding of how educational systems function within
specific cultural and societal frameworks. Turkey's history of educational reforms (Aksit, 2007), socio-
political challenges (Giorgetti, 2019), and cultural diversity (Kaya, 2010) makes it an ideal context to
explore the intersection of education and cinema. Furthermore, understanding these portrayals in
Turkish films can offer new insights into the ways educational environments are shaped by broader
social forces, making the findings relevant not only to Turkey but also to international discussions on
education and society.

To frame this analysis, the ecological model, developed by Zumbo (Zumbo et al., 2015), is
employed. This model allows for a comprehensive examination of the individual’s interactions within
multiple layers of influence, from personal characteristics to broader societal and institutional factors.
Previous studies have applied ecological frameworks to understand education (Goktentiirk et al., 2023;
Saglam et al., 2023; Saglam & Goktenturk, 2024; Toprak Ay & Goktentiirk, 2023), but none have
systematically explored Turkish cinema's role in reflecting these ecological dynamics. By adapting
Zumbo’s model to this study, we aim to offer a nuanced understanding of how Turkish films depict the
complexities of educational environments and their broader socio-cultural contexts. Thereby, this study
addresses the gap in literature by applying an ecological model to examine educational themes in
Turkish cinema. It aims to contribute to both cinema studies and educational research by offering a
framework to understand how films can serve as mirrors of educational realities, shaped by ecological
factors unique to Turkey. Through this approach, the study provides a deeper exploration of the
cultural, social, and political forces at play in educational narratives. More specifically, it has the
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potential to contribute to both education and cinema studies by offering a systematic framework for
interpreting educational films across time, by making visible the ecological factors that shape teacher
and student experiences, and by identifying recurring patterns that may inform future research, teacher
education, and discussions of educational policy. In this way, the study expands the academic
conversation on how education is portrayed in cinema and why such portrayals matter.

A Guide to Understanding the Background of Education in Turkish Cinema: The Ecological
Model

In Turkish cinema, the description of the process through the eyes of the teacher and the student
is typical. To examine the environmental factors presented in films, the study adopts an ecological
approach, which should be considered a critical perspective within the Turkish education system
(Goktentiirk, 2021; Goktentiirk et al., 2023; Ministry of National Education [MoNE], 2024). This
viewpoint, presented as an ecological system theory on child development, is based on the principle
that a diverse environment has an impact on both the individual and the society in which the child lives
(Bronfenbrenner, 1977, 1979a, 1979b). Studies conducted in line with this theory, which has significantly
influenced social sciences for approximately 40 years, have revealed that it would be wrong to examine
any stakeholder in education circles independently of the ecological background (Ashiabi & O’Neal,
2015; Rosa & Tudge, 2013). Similarly, this model continued to advance in a variety of academic sectors
in addition to education (Tudge et al., 2016).

After Bronfenbrenner's theory, the socio-ecological framework was developed to make the
model more systematically applicable (Kilanowski, 2017). The model places the individual at the center
and builds layers around the person, from the closest to the furthest. These strata extend to variables at
the community level. In different studies, one or more of the necessary layers are adapted for research
purposes (Ssewanyana et al., 2020; Townsend & Foster, 2013). Drawing from this foundation, Zumbo
(2015) refined and expanded Bronfenbrenner's ecological insights to develop a more structured
stratification system. His model offers a precise framework that responds to the evolving needs of
educational research by addressing new variables within these ecological layers. In this study, Zumbo’s
model has been adapted into a four-layer structure to fully capture the environmental influences on
both the teacher and the student. The framework used in this analysis is presented in Figure 1.

Characteristics of
the community,
neighbourhood,

and nation

Family and
ecology outside of Teacher

<P

school

Teacher,

classroom, school
context

Student

Figure 1. Ecological model for examining the education theme in Turkish cinema
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The model organizes independent variables into four layers to explain the ecological
background of both teachers and students in Turkish films. The first layer focuses on personal
characteristics of the teacher or student, while the second layer encompasses environmental variables
such as school culture, libraries, and playgrounds within the classroom or school boundaries. The third
layer explores family and living environment factors, and the fourth layer reflects the broader education
system, national traits, and societal influences on teachers and students.

This approach is particularly relevant given Turkey’s rich and diverse ecological variables,
which range from personal factors to national-level influences (Goktentiirk, 2021). By systematically
examining these layers, the study seeks to provide a comprehensive understanding of how Turkish
films reflect and interpret the educational processes within these varied contexts. The use of Zumbo’s
ecological layers allows for a nuanced exploration of these dynamics (Goktentiirk et al., 2023; Saglam et
al.,, 2023; Saglam & Goktenturk, 2024), making it possible to capture the full scope of influences on
teacher-student interactions as depicted in Turkish cinema.

The ecological framework’s emphasis on in vivo measurement (Zumbo, 2015, 2017) —capturing
variables as they naturally occur in context—aligns well with the goal of analyzing films, which often
serve as cultural mirrors reflecting the societal values, norms, and challenges of the time (Chapman,
2003; Grodal, 2009). By applying this model, the study moves beyond a simple content analysis of
educational themes, delving into the deeper, context-driven factors that influence the portrayal of
education in Turkish cinema. This theoretical approach not only enhances the academic rigor of the
study but also positions it within the broader discourse on the role of ecological factors in education,
offering new insights into how these factors are depicted and understood in different cultural contexts.

The ecological model, adapted for this study, provides a robust framework for analyzing how
educational themes are depicted in Turkish cinema by examining the interplay between teachers and
students within their broader ecological contexts. Turkish cinema often portrays the educational process
through the experiences of teachers and students, highlighting the significant role that environmental
factors play in shaping these experiences (Demir, 2020; Orta, 2007; Yetimova, 2019). By situating the
analysis within the ecological framework, this study aims to uncover the complex relationships between
individual characteristics and the broader societal and cultural influences that permeate educational
environments.

In line with the ecological model adopted in this study, the research question is as follows:
“How is education reflected in educational Turkish films when examined through an ecological
perspective?” Thus, the behaviorist approach, which directed the Turkish education system from the
20th century to the beginning of the 21st century, will be handled. Further, the individual-centered
paradigm, and the ecological environment, largely neglected by the constructivist approach (Bada,
2015), will be addressed. In this respect, the ecology-based model constitutes the main framework of the
research.

Recent methodological discussions indicate that films and documentaries can function not only
as pedagogical tools but also as valuable sources of secondary qualitative data when they are analyzed
systematically in relation to a social phenomenon (Daniel et al., 2025). Likewise, phenomenological and
film-based studies in education have shown that films can be used to examine pre-service teachers’
perceptions, metaphors, and professional development in relation to educational themes (Cam, 2023;
Tofur, 2018). These studies demonstrate that films are capable of revealing how educational meanings
are experienced, interpreted, and narrated.

However, existing studies have generally focused either on the pedagogical use of films or on
the analysis of specific educational elements in individual films. A systematic examination of the
phenomenon of education itself across Turkish films from different decades remains limited. In this
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respect, the present study is expected to contribute to the literature in several ways. First, it provides a
diachronic framework for understanding how education has been narratively constructed in Turkish
cinema. Second, it shows how teacher-student relationships are shaped by ecological layers extending
from personal characteristics to national-level conditions. Third, it offers a conceptual basis for future
qualitative and quantitative studies on recurrent patterns identified in the films, such as institutional
burnout, socio-economic deprivation, and linguistic barriers.

Method

The central assumption of the study is that education in Turkish cinema can be approached as
a phenomenon. Phenomena emerge when reality cannot be fully grasped in a direct or exhaustive way
and when meanings extend beyond the individual into broader structures of experience (Husserl, 1999).
Due to their nature, they can be studied by reducing them to a framework for research (Norlyk &
Harder, 2010). In the reduction process, a framework should be created from the past to the research
moment, and the research phenomenon that turns into an object of study should be specific (Giorgi,
1997). In this respect, the study adopts scientific phenomenology as a methodological orientation rather
than philosophical phenomenology as a purely abstract position. Studies based on scientific
phenomenology provide a framework and an understanding that facilitate the application of systematic
methods (Giorgi, 2000). In film-based inquiry, phenomenology does not treat films as direct reality;
rather, it approaches them as narrative representations through which lived experiences, perceptions,
and social meanings become visible and open to interpretation. In this respect, films can be examined
phenomenologically when they are treated as meaning-bearing depictions of a social phenomenon and
analyzed systematically in relation to that phenomenon. Recent studies have shown that films and
documentaries can function as qualitative data sources in such analyses (Daniel et al., 2025), while
phenomenological and film-based studies in education have used films to examine professional
development, educational perceptions, and classroom meanings (Cam, 2023; Tofur, 2018). Likewise, this
study aims to create a framework and an understanding of the ecological background of students and
teachers in Turkish cinema. Because education in Turkish cinema can be approached as a phenomenon,
educational films were examined in this study as representations reflecting people's perceptions of
reality through the lens of Zumbo’s ecological framework (Goktentiirk et al., 2023; Zumbo, 2015). By
presenting the data through this lens, the study offers novel insights into how education is portrayed
and affected by external ecological layers, addressing a gap in the existing literature on Turkish cinema
and educational research. This methodological rigor ensures that the analysis aligns with the study's
theoretical framework, providing a transparent and systematic approach to understanding the complex
relationships depicted in the films.

Data Source and Selection of Films

As a qualitative study, this research used selected Turkish films as its data source. The films
that are the subject of the study were determined by criterion sampling (Creswell, 2009). The period of
1960, when educational themes first appeared with feature film, was chosen as the starting point for the
films in the study. Additionally, the periods when the behaviorist and the constructivist approaches
dominated the Turkish education system determined the titles of the films examined. Films selected for
a more systematic reflection of the transformations in Turkish society are divided into 10-year periods:
1960-69; 1970-79; 1980-89; 1990-99; 2000-09; 2010-2022. For each ten-year period, Turkish films with
educational themes were first identified using Internet Movie Database’s (IMDDb) filtering system.
Among the films listed within each period, the one with the highest IMDD rating at the time of the
research was selected for analysis. In this way, each decade was represented by the educational film
with the greatest observable audience-based impact within its own period.

Internet Movie Database (IMDDb) scores were used as a criterion for identifying the film with the
highest observable impact, in line with the literature (Canet et al., 2016). IMDD ratings are accepted as a
significant index in terms of the quality of the movies due to their power of influence as the largest
movie database (Kanika, 2017). For the same reason, determining the score of a film that will be released
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on IMDb is the subject of different studies, such as machine learning (Bristi et al., 2019). A Bayesian
calculation is used to determine the film scores. The formula used to calculate the overall movie score
is presented below. In this calculation, the votes of all participants are equally included in the system.
In the actual system of IMDD, there are criteria such as users with more points (i.e., some users’ points
are more valuable than others). In order to keep the system safe, the original formula is not shared with
users (Azzeh, 2017).

n — MinR _

IMDb Score; = P

— X pi+———X
/" (n+ MinR) Pj (n + MinR

“ p;” refers to the selected film. “n” refers to the total number of votes. MinR refers to the
minimum number of votes required to be evaluated among the first 250 films. The commonly accepted
threshold is 2500. The movies with the highest scores in the selected periods and containing the
educational theme were included in the research. The films that are the subject of the examination in

their final form are presented in Figure 2.

BROTHER'S KEEPER

(Okul Trrast)
(2022; IMDB 7.2)

The Constructivist
Approach

ON THE WAY TO
(After 2005) SCHOOL

(ki Dil Bir Bavul)
(2008; IMDB 7.4)

BULLSHIT
Reviewed Movies (Zikkimin Kokii)
(1993; IMDB 7.7)

A SEASON IN
HAKKARI

(Hakkari'de Bir Mevsim)

The Behaviorist .
(1988; IMDB 7.2)

Approach

THE CHAOS CLASS
(Hababam Smnift)
(1975; IMDB 9.2)

(Before 2005)

CALIKUSU
(Calikusu)
(1966; IMDB 6.8)

Figure 2. Selected Films Across Educational Periods in Turkish Cinema

Selected Film Corpus

Turkish cinema has a rich history of addressing educational themes, with films that reflect the
social, political, economic, and cultural dynamics of their time (Akinc Yiiksel, 2015). To gain a deeper
understanding of how Turkish films depict educational environments and their complexities, it is useful
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to focus on key films from different decades, as each decade in Turkish history represents a distinct
sociocultural period that influences both the educational system and its portrayal in cinema (Akcan &
Polat, 2016). The emergence of prominent films dealing with educational themes in Turkish cinema can
be traced back to the 1960s and beyond, with IMDDb ratings providing a useful metric for selecting the
most influential films from each decade (Canet et al., 2016). Each of these films serves as a lens to explore
how education is influenced by broader social, economic, and environmental factors. The final corpus
consisted of six Turkish films selected from successive ten-year periods. These films constituted the
analytical corpus of the study, as each represented a distinct historical moment in the portrayal of
education in Turkish cinema. Together, they made it possible to examine how educational themes were
depicted across different sociocultural periods and how these depictions corresponded to the ecological
framework.

For the 1960-69 period, Calikusu (IMDDb 6.8), adapted from Resat Nuri Giintekin’s novel, was
selected as the representative film. As one of the earliest prominent educational films in Turkish cinema,
it marks the rise of education as a visible cinematic theme in the 1960s. This film, set in the late Ottoman
Empire, tells the story of Feride, a teacher facing professional challenges and environmental hardships.
Calikusu reflects the societal expectations placed on teachers, particularly women, during this time
(Demirel Degirmenci, 2021). The film portrays the teacher not only as a role model but also as an
individual deeply shaped by the values of the society in which she operates (Akcan & Polat, 2016; Unal,
2020). Taken together, these studies show that Calikusu is significant not only as one of the earliest
cinematic explorations of education in Turkey but also as a film reflecting both the individual and
environmental challenges of the teaching profession.

For the 1970-79 period, Hababam Simifi (The Chaos Class, IMDb 9.2) was selected as the
representative film. It emerged as a major cultural phenomenon in the 1970s. Directed by Ertem
Egilmez, this film is based on Rifat Ilgaz's book and offers a comedic yet critical depiction of the
education system. The Chaos Class presents a school environment rife with disciplinary issues, reflecting
deeper systemic problems in education. It has been praised for its realistic portrayal of educational
shortcomings, including ineffective evaluation methods, lack of motivation among students and
teachers, and the burnout experienced by various stakeholders (Dogan, 2017; Kezer & Cetiner, 2019;
Oztung & Sanli, 2019; Unal, 2020). Taken together, these studies position the film as a key text for
examining the intersection of education and social issues in Turkish cinema.

For the 1980-89 period, educational themes continued to gain prominence in Turkish cinema
with films like A Season in Hakkari (IMDb 7.3), Teacher (IMDb 7.2), and Teacher Kemal (IMDDb 7). Among
these, A Season in Hakkari was selected as the representative film of the decade. The film stands out for
its portrayal of a teacher who is alienated from both his profession and his community (Unlii &
Serarslan, 2012). It highlights the teacher's struggle to adapt to a remote and harsh environment,
portraying the rural-urban divide as a central conflict (Ogurlu, 2019). Despite these challenges, the
teacher’s perseverance and commitment to his students create a productive learning environment
(Bigak, 2021). Through its depiction of regional and socio-economic disparities, the film offers valuable
insights into the societal factors shaping education in rural Turkey, making it an important example for
examining environmental influences on education.

For the 1990-99 period, Bullshit (IMDb 7.7), adapted from Muzaffer izgii’s novel was selected as
the representative film. The film tells the story of Muzaffer, a student whose education is deeply affected
by poverty and living conditions. As Oztiirk (2004) shows, both the novel and the film emphasize the
role of socio-economic factors in shaping the student’s educational journey. In this respect, Bullshit was
selected for this study because it powerfully depicts how external factors, particularly poverty, create
barriers to educational success. Therefore, the film provides critical insights into the broader socio-
economic issues that impact education, making it a crucial text for analyzing the ecological dimensions
of educational environments in Turkish cinema.
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For the 2000-09 period, On the Way to School (IMDDb 7.4) was selected as the representative film
because of its focus on linguistically diverse educational settings. The film focuses on a teacher working
in southeastern Turkey, where the heritage language (Kurdish) and the second language (Turkish)
create significant barriers to learning (Yetimova, 2019). The film also highlights the theme of poverty,
further complicating the teacher’s role as a mediator between different cultural and linguistic groups
(Akcan & Polat, 2016; Akina Yiiksel, 2015). Accordingly, the film offers a strong example of how
language barriers and socio-economic disparities function as ecological factors affecting education.

For the post-2010 period, Brother’s Keeper (IMDb 7.4) was selected as the representative film.
Although it has already attracted scholarly attention in relation to educational themes (Demirtas, 2024),
it has not yet been examined extensively from an ecological perspective. Taken together, these six films
constituted the analytical corpus of the study. Their chronological distribution and thematic diversity
made it possible to examine how educational narratives in Turkish cinema changed across periods and
how these narratives reflected different ecological layers.

Data Analysis

In this study, qualitative data were analyzed using thematic coding aligned with the ecological
framework, drawing on the methods recommended by Braun and Clarke (2006) for thematic analysis.
The analysis process began with familiarization with the data, including multiple viewings of selected
films and detailed note-taking to capture initial impressions and patterns (Creswell, 2016).

Codebook development and coding process. A comprehensive codebook was developed in
alignment with the ecological model. The codebook was informed by the four ecological layers, with
each layer acting as a broad thematic category under which codes were nested. The process of creating
the codebook involved identifying key themes from the films, such as teacher-student dynamics,
environmental challenges, socio-economic factors, and systemic issues, which were mapped to relevant
layers within the model. Each film was analyzed systematically, applying a hybrid approach of
deductive and inductive coding. Deductive codes were derived from the theoretical model (e.g., "school
management" or "classroom management") while inductive codes emerged organically from the data,
capturing unique nuances specific to each film. This approach ensured that the coding process remained
grounded in the theoretical framework while allowing for flexibility in identifying new themes
(Charmaz, 2006).

After developing the initial codebook, the codes and themes were subjected to an expert review
to ensure their validity and reliability (Miles et al., 2014). The expert chosen for this review had extensive
experience in qualitative data analysis and a thorough understanding of the ecological framework used
in the study. Before providing feedback, the expert was required to view all selected films to understand
the context fully. The review process aimed to identify discrepancies between codes and the content
they represented, as well as any inconsistencies between codes and themes. The expert also offered
suggestions for consolidating certain codes under broader thematic categories where applicable.

Based on the expert’s feedback, several revisions were made to improve coherence.
Discrepancies were addressed by refining certain codes, and overlapping themes were merged to
ensure a clear and consistent thematic structure. A second round of expert review followed these
revisions, leading to full alignment between the expert and the research team (Miles & Huberman, 1994).
This external validation strengthened the reliability of the codebook and ensured that the coding process
was transparent and aligned with the theoretical framework.

Analysis of codes and themes. After coding, codes were grouped into higher-order themes, which
were continually refined throughout the analysis process. These themes were linked to the ecological
framework, providing a multi-layered understanding of the teacher-student relationships and broader
environmental influences depicted in Turkish cinema. Inter-coder reliability was ensured through

660



Education and Science 2026, Vol 51, No 227, 653-683 T. Goktenturk, S. (")zbagl, M. H. Saglam et al.

multiple iterations of coding by different members of the research team, followed by discussions to
resolve discrepancies (Miles & Huberman, 1994). The external expert’s validation further contributed to
the reliability and accuracy of the thematic analysis. Finally, the results were synthesized into a cohesive
narrative that connects the themes identified in the films to the broader ecological model.

Results

The research findings are organized chronologically, based on the periods during which the
films were produced. Each film adheres to a linear timeline, portraying a specific time frame with a
natural progression. The findings are presented in ten-year increments, which allows for the creation of
a systematic framework. This approach enables the construction of a comprehensive overview,
capturing the ecological background of teachers, students, and schools in Turkish education from the
past to the present. The reports for each film are therefore arranged in a corresponding chronological
order.

Calikusu (Calikusu): The Ecological Background Influencing the Life of Teachers in the
Ottoman Empire (1966)

The analysis of Calikusu (1966) through the lens of Zumbo's ecological model reveals the
profound impact of the Ottoman Empire's complex ecological background on the professional life of
teachers, particularly female educators like the protagonist, Feride. The film’s narrative aligns well with
the four-layer ecological framework, demonstrating how individual characteristics, school and
classroom environments, family and societal influences, and broader national dynamics interplay to
shape the educational experiences depicted in the film. The created model is presented in Figure 3.

Sample Codes Ecological Subjects
Quotations Layers/Themes of
Ecological
"If half of the mn'nth s dark, Psychological Inﬂuence
the other half is bright." Raesilience
Personal
Characteristics
"(Ministry Director) Why didn’t you tell us N
earlier that you knew French? Protessional
(Feride) You didn't give me the chance | Competence
to, sir."
- . u Measurement
8 times 67 48! 9 times 6? 54. & Evaluation
"Well done, children, now go Teaching
out to the courtyard and play." Methods Teacher, Classroom,
School Context
"As for my students, we bonded Classroom
with them in just one day." Management
"Our headmistress is a serious, very
" School
ladylike woman. She welcomed me Management
very warmly." anagemel Teacher
(To Munise) "Kill her! Show no mercy! Violence
Family and Out of
"(To Munise) "It would have been better thon'IyEnvimnmant
if she had died! Her mother went bad, Moral
and they took her to the mountains. Her Collapse
father married another woman."
"l did nothing but spend the little money
| had in my hands." Poverty
"(To Feride) "Leave today and
come bactl:‘at the be"gmnlng of Bureaucracy -
e month. haracteristics of the
Community,
" Neighbourhood, and
'Who knows how many people Nation

you flirted with in detention just to Nepotism
take my bread from my hands!"

"This world hanging at the tip Ignorance &
of an ox’s horn is a lie." Bigotry

Figure 3. The Ecological Model of Calikusu (Calikusu). Colors: Yellow for teachers, blue for the
ecological model’s layers/themes, colorless rectangles for the codes from analysis.
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Layer 1: Personal Characteristics. Feride, the central character, embodies the traits of resilience and
dedication, which are essential in navigating the challenging conditions of early 20th-century Ottoman
society. Her professional competence is notable, as it is shaped by her education in a French school, which
positively influences her communication skills and classroom management. Despite the adverse
conditions she faces, including financial difficulties in the classroom and the village of Zeyniler, Feride
manages to maintain a level of professionalism that allows her to connect with her students effectively.
This layer underscores the significance of individual traits in determining a teacher’s ability to adapt
and thrive within the broader ecological context.

Layer 2: Teacher, Classroom, and School Context. The classroom in Calikusu reflects a teacher-
centered structure with rigid authority, following the behaviorist approach typical of the era.
Measurement and evaluation focus on rote memorization, limiting both creative and critical thinking.
The strict class order emphasizes discipline over intellectual exploration. Feride's strained relationship
with the school administration highlights the systemic inefficiency and bureaucratic challenges that
hinder educational reform. These issues mirror broader societal constraints, preventing effective
teaching and learning.

Layer 3: Family and Ecology Outside of School. The non-school environment plays a crucial role in
shaping the educational experience depicted in Calikusu. The film vividly portrays the pervasive
ignorance and moral degradation in the surrounding community as significant barriers to educational
progress. Moreover, the stark gender inequality prevalent in Ottoman society —where the professional
and personal lives of women are heavily restricted —directly impacts Feride's ability to perform her
duties as a teacher. Domestic violence, peer bullying, and the deep-seated gender inequalities of the
time further emphasize the oppressive nature of the external environment. These social factors create
significant barriers to education, as students bring the weight of these external influences into the
classroom. Feride's efforts to provide a positive learning experience are constantly challenged by these
external pressures, illustrating how family and societal contexts can profoundly affect the educational
process.

Layer 4: Characteristics of the Community, Neighborhood, and Nation. At this level, Calikusu critiques
the socio-political and economic conditions of the Ottoman Empire, illustrating how poverty,
bureaucratic inefficiencies, and underdevelopment shape the educational landscape. Rural
communities suffer from extreme poverty, lacking basic infrastructure like school buildings and
educational materials, which hinders teachers like Feride from providing quality education.
Bureaucratic stagnation further exacerbates these challenges, as the film portrays an inflexible state
system that stifles educational reform and innovation, prioritizing order over meaningful learning.
Teachers are left powerless, navigating a rigid structure that offers little support. The film also
underscores the lack of human development in rural areas, where the state's neglect perpetuates cycles
of poverty and socio-economic disparities. Ultimately, Calikusu reflects a broader national struggle to
modernize, exposing systemic failures that prevent progress and reform in education and society at
large.

Overall, Calikusu presents a teacher-centered but ecologically burdened educational world in
which Feride’s resilience and professional competence are persistently constrained by bureaucratic
inefficiency, gender inequality, poverty, and moral decline. The film shows that education cannot be
understood solely within classroom boundaries, because family, community, and national conditions
directly shape the teacher’s professional life. In this respect, Caltkusu offers a multi-layered ecological
model in which individual dedication coexists with powerful structural limitations.

The Chaos Class (Hababam Sinif1): A Burnout School (1975)

The Chaos Class (Hababam Sinifi), released in 1975, provides a critical depiction of a
dysfunctional educational environment, one that mirrors the systemic shortcomings of Turkish
education during the era. Through the lens of Zumbo's ecological model, the film primarily foregrounds
the Teacher, Classroom, and School Context layer and presents a distinctive model of a burnout school.
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Because Private Camlica High School is depicted as a boarding school, stakeholder behaviors are
represented almost entirely within school-related roles and institutional interactions. In this respect,
even when the film presents decisions or dispositions that may seem individual, these are constructed
not as expressions of an autonomous personal sphere but as extensions of stakeholder roles such as
teacher, student, administrator, or school staff. Accordingly, these behaviors were interpreted through
classroom practices, school management, and stakeholder relations rather than as part of an
independent personal domain. Therefore, the film was analyzed within the Teacher, Classroom, and School
Context layer. The ecological model developed from this analysis is presented in Figure 4.

Classroom Management. The film portrays a chaotic disciplinary climate, where traditional
methods of classroom management have collapsed under the weight of institutional neglect and
disinterest. Disciplinary punishment is ineffective, as both teachers and students have become
disillusioned with the value of education. This is exacerbated by the authoritarian language used by
teachers, which is characterized by teasing, humiliation, and targeting specific students. The breakdown
of authority is most evident in how teachers oscillate between authoritarianism and indifference,
reflecting a broader system of ineffective management. At times, teachers resort to praise and advising,
but these gestures are often undermined by more dominant negative interactions like the use of “you-
messages” and threats.

Sample Codes Ecological Subjects
Quotations Layers/Themes of
Ecological
"You disrespectful guys! Playing Classroom Inﬂ uence
donkey ride in the classroom, huh!" Management
"So, you were collecting money for Informal
your friend who is leaving the school?" Learning
"Put away your books! Take out some paper!| Measurement
I'm going to give you a written exam." & Evaluation
Teacher, Classroom,
T Burnout School
"Mr. Principal still couldn’t stop them School
from playing ball in the front yard." Management
"What did we say? Mammals live on Teaching
land, in water, and in the air. One!" Method
"I'm sorry, sir. My eyesight is a bit weak..." Professional
Y. sir. My eyesig " | Competence

Figure 4. The ecological model of The Chaos Class (Hababam Sinift). Colors: Yellow for the school,
blue for the ecological model’s layers/themes, colorless rectangles for the codes from analysis.
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Informal Learning. Within this disordered school environment, informal learning assumes a
unique role, often fostering values like justice, honesty, idealism, respect, fidelity, and helpfulness.
However, these ideals are juxtaposed with a corrupt system where these values are not consistently
upheld. The students engage in various forms of cheating, often with the assistance of school staff like
Hafize Ana, a janitor who helps the students undermine the educational process. This duality between
the formal and informal education systems highlights the ethical dilemmas that pervade the school. The
informal learning environment, although intended to promote moral development, becomes tainted by
the pervasive corruption within the school.

Measurement and Evaluation. Evaluation practices in The Chaos Class are emblematic of the
behaviorist approach, focusing almost exclusively on measurement at the remembrance level. Both oral
and written examinations are used, but the purpose of these evaluations is reduced to formalities.
Students frequently cheat with the knowledge and, at times, the assistance of the staff, rendering these
assessments meaningless. The emphasis on rote memorization without fostering critical thinking
further deepens the disconnect between the school's stated educational objectives and the actual
learning environment.

Professional Competence. Teachers in the film are depicted as physically present but mentally
disengaged from their roles. Their lack of professional ethics and class management competence is
evident throughout, contributing to the overall atmosphere of neglect and apathy. This professional
inadequacy is a core reason for the school’s dysfunction, as the teachers’ inability to manage their
classrooms or engage with students effectively leaves the school environment in disarray.

School Management. The film's portrayal of school management is a sharp critique of institutional
dysfunction. The principal is depicted as a figure more concerned with economic management and
personal gain than the well-being of the students. Work distribution and professional orientation are
neglected, contributing to an overall atmosphere of professional burnout among the teachers. The
school’s institutional culture is one of disinterest, corruption, and inefficiency, where educational
success is neither expected nor prioritized. The film underscores the lack of proper governance and
leadership within the school, which leads to further deterioration of the learning environment.

Violence is a recurrent theme in The Chaos Class, with instances of aggression between
principals, students, and teachers. This pervasive violence is both a symptom and a cause of the school's
collapse. Obedience to authority is demanded, but respect for authority is absent, resulting in a climate
where violence and coercion replace genuine engagement and discipline. The film paints a grim picture
of a school where fear and intimidation have become the primary tools for maintaining order, further
alienating students from the learning process.

Teaching Methods. Teaching methods in The Chaos Class are limited and outdated, with a heavy
reliance on question-answer sessions and presentation-based teaching. The lack of creativity and the
failure to engage students with more innovative or interactive approaches to learning highlight the
school's systemic issues. Organizing activities such as creative drama or engaging students in
meaningful discussions is absent, reinforcing the rigid and uninspired instructional framework.

Overall, The Chaos Class portrays a school in which nearly all educational processes are absorbed
into institutional dysfunction. Classroom management, informal learning, assessment, teaching
methods, violence, and school administration converge to form a burnout school model characterized
by behaviorist routines, professional disengagement, and systemic collapse. In this film, the model is
constructed primarily from school-based ecological factors, as the film does not provide sufficient data
to analyze out-of-school conditions systematically. Rather than presenting isolated educational
problems, the film depicts the school itself as the central ecological source of deterioration.
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A Season in Hakkari (Hakkari’de Bir Mevsim): The Struggle of an Isolated Teacher in a Harsh
Environment (1983)

A Season in Hakkari (Hakkari’de Bir Mevsim) provides a compelling portrayal of the challenges
faced by a teacher sent to a remote, rural village in southeastern Turkey. Through Zumbo's ecological
framework, the film illustrates how various layers of influence —from personal characteristics to societal
factors—shape the teacher's experiences and the broader educational environment. The four layers of
the ecological model —Personal Characteristics, Teacher, Classroom, and School Context, Family and
Ecology Outside of School, and Characteristics of the Community, Neighborhood, and Nation —are
used to analyze the factors contributing to the teacher’s struggle in this isolated setting. The created
model is presented in Figure 5.

Ecological ject
Sample Codes cos/t.)rghca Subjfc s
Quotations ayers/Themes or
Ecological

o Influence
"Here, on this mountain top, you're
afraid of dying, of your stomach, and . Personal
o e o el s | A Craracersc

4-5 days."

"Qur lesson is play. Now let's

all go outside together and Game-Based

build a snowman." Leaming
"Don’t you have notebooks Lack of
or textbooks?" Materials

Teacher, Classroom,
School Context

(Teacher - in Turkish) "Do you understand?"| Language
(Students - in Kurdish) "Na!" [= No!] Barrier

"Look, this is the Sun. It is what warms our| Teaching
Earth and gives life to plants and people." | Methods

"l will take a photo of this mountain village,
where people live on bare, treeless hills,

where they warm themselves with their Es:i):::flzlm
own breath when they run out of dung fuel
in this cold earthly paradise."
"Help is needed, for the foreigner, for the Informal Family and Out of
poor..." Learning School Environment
(About the drawings) "There are many Pleague
sick. The sick are dying." g
"| take and send photos of
dusty bureaucratic desks, and B
faces that look like courtroom ureaucracy
walls."
"No medicine needed, Characteristics of the
teacher! Just give him an Human Community,
orange. He’s probably never Development Neighbourhood, and
eaten one." Nation
"They said a second wife was Gender
coming. | didn't believe it." Equality

Figure 5. The ecological model of A Season in Hakkari (Hakkari’de Bir Mevsim). Colors: Yellow for
teachers, blue for the ecological model’s layers, colorless rectangles for the codes from analysis.
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Layer 1: Personal Characteristics. In A Season in Hakkari, the teacher’s personal characteristics are
shaped primarily by the intense anxiety he experiences as a result of being placed in an unfamiliar,
isolated environment. The overwhelming challenges of adapting to rural life, coupled with the
emotional isolation and cultural differences, create a sense of profound anxiety that defines much of his
professional and personal experience. The film portrays the teacher as someone ill-prepared for the
harsh realities of the village. His urban background leaves him struggling to navigate the local customs,
language barriers, and the extreme physical conditions. The anxiety generated by this new environment
is not just personal but also professional, as the teacher constantly questions his ability to perform his
duties effectively. The culture shock and feelings of alienation compound his anxiety, leaving him
emotionally detached from both the community and his students.

Layer 2: Classroom and School Environment. The classroom and school environment in A Season in
Hakkari is starkly under-resourced, with a severe lack of basic educational materials, poor infrastructure,
and minimal administrative support. The teacher is left to manage his classroom in an environment that
is physically and emotionally taxing. The harsh weather, dilapidated school building, and absence of a
structured educational system all contribute to a challenging learning environment. Classroom
management is particularly difficult, as the teacher must cope with the language barrier, a recurring
issue throughout the film. Most students speak Kurdish as their first language, while the teacher
communicates in Turkish, creating a significant obstacle to effective learning. The lack of educational
materials further exacerbates the situation, limiting the teacher’s ability to engage the students in
meaningful learning. Additionally, the film presents the teacher’s struggle with maintaining
professional competence in an environment that offers little support, reflecting a broader systemic issue
in rural education. The limited educational methods available in this context reinforce a behaviorist
approach, where rote learning and basic question-answer techniques dominate. The teacher’s efforts to
implement more engaging pedagogical methods are stifled by the overwhelming lack of resources and
the school’s isolation from national educational reforms. This layer highlights the profound impact of
material and institutional constraints on the educational process in remote areas.

Layer 3: Family and Ecology Outside of School. The broader ecological context outside the school
plays a crucial role in shaping both the teacher’s and the students’ experiences. The film vividly depicts
the economic hardships faced by the local population, where poverty is pervasive, and access to basic
necessities is limited. These socio-economic conditions directly impact the students' ability to engage in
education, as they are often preoccupied with family responsibilities and survival needs, leaving little
room for academic pursuits. The teacher also confronts cultural norms that conflict with his urban
values, particularly concerning gender roles, family structures, and traditional practices such as
polygamy. These cultural dynamics further alienate him from the community and complicate his efforts
to integrate into the local society. The ecological influence of the family and the broader community
creates barriers to the teacher’s attempts to foster a productive educational environment, as students
are heavily influenced by the socio-cultural practices of their families.

Layer 4: Characteristics of the Community, Neighborhood, State, and Nation. At the broader societal
level, A Season in Hakkari highlights the challenges posed by the remote and isolated nature of the
village, which significantly hinders educational efforts. The film shows how the local structure, shaped
by geographical and socio-cultural factors, delays the achievement of educational goals. The
community's distinct cultural characteristics and local dynamics create barriers that complicate the
teacher’s ability to implement standardized educational practices. The socio-cultural differences within
the region are reflected in the teacher’s struggles to adapt to the local customs and languages, which are
different from the urban environment he is familiar with. However, rather than focusing on divisions,
the film suggests that these ecological differences —both social and cultural —present unique challenges
to the teacher's efforts to connect with his students and the community.

Overall, A Season in Hakkari presents education as a struggle shaped by isolation, material
scarcity, and socio-cultural distance. Across all ecological layers, the teacher’s anxiety, the under-
resourced school setting, the community’s harsh living conditions, and broader regional inequalities
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interact to constrain educational practice. The film therefore constructs an ecological model in which
rural education is defined by the simultaneous pressure of personal, institutional, and macro-level
challenges.

Bullshit (Zikkimin Kékii): The Ecological Background of Students’ Educational Life (1993)

The film Bullshit (Zikkimin Kokii), adapted from Muzaffer izgii’s novel, provides a powerful
depiction of how socio-economic factors influence a student’s educational experience. Through
Zumbo's ecological model, the film's portrayal of the protagonist Muzaffer’s life is examined across four
layers: Personal Characteristics, Teacher, Classroom, and School Context, Family and Ecology Outside
of School, and Characteristics of the Community, Neighborhood, and Nation. The created model is
presented in Figure 6.

Layer 1: Personal Characteristics. At the core of Muzaffer’s character is an intense love of reading,
which serves as a crucial personal trait that influences his educational journey. Despite the challenging
socio-economic conditions, Muzaffer’s passion for knowledge and books drives him to excel
academically. This intrinsic motivation to learn and grow intellectually becomes a key factor in his
ability to overcome the numerous obstacles he faces. This personal trait stands in stark contrast to the
external difficulties he encounters and plays a pivotal role in his ability to persist in his education despite
the overwhelming obstacles. The film emphasizes how individual characteristics, such as a student's
love of learning, can serve as a form of resilience in the face of adversity. However, this personal
characteristic is also constantly tested by the socio-economic hardships that threaten to undermine his
academic potential. This layer demonstrates the complex relationship between personal motivation and
external factors, showing how Muzaffer’s passion for education acts as both a coping mechanism and a
catalyst for his success.

Layer 2: Classroom and School Environment. The school environment in Bullshit reflects the
systemic issues of the Turkish education system during the 1990s, particularly in underfunded rural
areas. The film portrays the classroom as a place where students are subjected to rigid, behaviorist
teaching methods focused on memorization and repetition. Evaluations, both oral and written, are
based on students’ ability to recall information rather than engage in critical thinking or creativity. This
educational approach limits students' opportunities for intellectual growth and development. The film
critiques the lack of pedagogical innovation, where students are treated as passive recipients of
knowledge rather than active participants in their learning. Teachers in the film, though well-meaning,
are constrained by the broader system, which prioritizes discipline and rote learning over fostering a
more holistic educational experience. Muzaffer’s classroom interactions highlight the disconnection
between what is taught and the students' real-life experiences, further contributing to their
disengagement from the learning process. Despite these challenges, the classroom also serves as a space
of relative stability for Muzaffer, where his love for reading and learning is nurtured, albeit within the
confines of a rigid educational system. This layer underscores the importance of classroom
environments in shaping a student's educational trajectory, even when the teaching methods are
limited.

Layer 3: Family and Ecology Outside of School. The socio-economic realities of Muzaffer’s family
and community play a significant role in shaping his educational experience. Poverty is a recurring
theme in the film, with Muzaffer’s family struggling to provide for basic needs, let alone support his
academic pursuits. Muzaffer is forced to work outside of school to contribute to the household income,
which limits his ability to focus on his studies. This dual burden of school and work creates a significant
challenge, as Muzaffer is constantly torn between his responsibilities at home and his desire to excel
academically. The film also portrays the broader community context, where education is often seen as
secondary to the immediate economic needs of the family. However, despite these obstacles, Muzaffer
finds opportunities for learning outside the formal school setting, such as through his local library. This
informal learning environment provides him with an outlet to pursue his intellectual interests,
demonstrating how community resources can sometimes mitigate the negative effects of socio-
economic hardship.
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Overall, Bullshit reveals how a student’s educational life is shaped by the interaction between
personal resilience and socio-economic deprivation. Although Muzaffer’s love of reading sustains his
motivation, the film shows that rigid school practices, poverty, family responsibilities, and limited
opportunities outside school continuously shape and restrict his educational path. In this respect, the
film offers a student-centered ecological model of persistence under structural disadvantage.

Sample Ecological Subjects
Quotations Codes Layers/Themes of _

Ecological

Influence

"The girl | loved was becoming a bride and

leaving. My passion for studying had Love of Personal
overcome my love for Raziye. The struggle Reading Characteristics
| went through for this flashed before my
eyes like a film strip."
(Bullying student) "What kind of pen is
this? A pen should look like this." Class
(Teacher, warning) "What's going on over | Management
there!"
"Today, I'll do oral exams in Measurement
mathematics. You, 130, come forward." | & Evaluation
Teacher, Classroom,
"I brought the attendance book School FER Bl R
for Class 3-A, head teacher." Management
"Now, children, let’s get to know our Teachin
bodies. The main parts of our body 9
M Methods
are the head, torso, arms, and legs.
"Son, do we have money to spend on a Life
balloon..." Conditions
Family and Out of
School Environment
"l had become good friends with Zihni
Efendi. | would pick up and bring the Informal
meals from his house. This way, | Learning

spent all my free time in the library."

Figure 6. The ecological model of Bullshit (Zikkimin Kokii). Colors: Yellow for students, blue for the
ecological model’s layers, colorless rectangles for the codes from analysis.

On the Way to School (iki Dil Bir Bavul): Addressing Educational Challenges in a Multilingual
Context (2008)

On the Way to School (Iki Dil Bir Bavul) presents the educational challenges faced by a teacher
working in a predominantly Kurdish-speaking region in southeastern Turkey, where the national
curriculum is delivered in Turkish. The analysis of this film through Zumbo’s ecological model
examines how four layers —Personal Characteristics; Teacher, Classroom, and School Context; Family
and Out of School Environment; and Characteristics of the Community, Neighborhood, and Nation—
interact to shape the educational environment portrayed in the film. The created model is presented in
Figure 7.
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Sample Ecological Subjects
Quotations Codes Layers/Themes of
Ecological

Influence

"This year, I'm thinking at the very least, I'll

teach them Turkish properly. Let them read and | Professional Personal
write. With this foundation, | believe | can make | Competence Characteristics
up for what they lost this year by next year."
(Teacher showing a picture) "What is this?
h N C oL Class
(Due to noise) Be quiet! (Pointing to the Management
animal in the picture) A bear!" g
(After planting a pine sapling) "Come Informal
on, clap! We've planted our first tree." Learning
Today, the first graders arrived. They don't Language

know Turkish, for instance. You talk, and it

feels like you're talking for nothing." Barrier
Teacher, Classroom,
(During process-based evaluation) "Did LELEE L
. Measurement
you do these (referring to the homework) & Evaluation
yourself?"
Teacher-Student
(About school attendance) "Rojda School
will definitely come to school.” Management
(Showing how to hold a pencil) "Look, .
like this. Do it like me. Hold it like this. Esﬂggg
Yes, like that."
"There’s no water at my disposal. Life Family and Out of
It doesn't flow from the tap." Conditions School Environment
"What happened on April 23rd? The . Characteushc.s ofthe
Grand National Assembly of Turkey Nattional g
was established.” Program Neighbourhood, and

Nation

Figure 7. The ecological model of On the Way to School (ki Dil Bir Bavul). Colors: Yellow for teachers,
blue for the ecological model’s layers, colorless rectangles for the codes from analysis.

Layer 1: Personal Characteristics. In this layer, the teacher's personal characteristics are integral to
his ability to navigate the multilingual classroom. The film emphasizes his professional competence and
dedication to his role, despite being sent to a remote and unfamiliar environment. His motivation to
teach in such a challenging context stem from his strong sense of duty, yet the film also reveals the
psychological toll this situation takes on him. As the language barrier complicates his efforts, the
teacher's frustration grows, revealing the emotional burden placed on educators working in isolated
regions. This layer highlights the importance of individual resilience and competence in addressing the
linguistic and cultural challenges of the classroom.

Layer 2: Teacher, Classroom, and School Environment. The classroom environment in On the Way to
School is marked by limited resources and a lack of administrative support. The teacher operates in an
isolated setting without any visible bureaucratic oversight, which forces him to juggle multiple
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responsibilities beyond the scope of typical teaching duties. These conditions reflect the broader
systemic challenges faced by educators in remote regions. Due to these constraints, the teaching
methods and assessment processes depicted in the film are heavily influenced by a behaviorist
approach. The teacher frequently uses you-messages in classroom management, and there is little
evidence of the constructivist approach, which is still not fully integrated into the educational practices
of the region. This layer illustrates how the lack of resources and support systems restricts the potential
for innovative teaching practices and perpetuates a focus on rote learning.

Layer 3: Family and Ecology Outside of School. The socio-economic realities of the students' family
environments play a crucial role in their educational experiences. Poverty is a pervasive issue, limiting
the students' access to educational resources and affecting their ability to fully engage in the classroom.
At home, the students are immersed in their heritage language, Kurdish, which contrasts with the
Turkish language used at school, creating a cultural and linguistic disconnect. This dual linguistic reality
further complicates the students” academic performance, as they struggle to bridge the gap between
home and school life. Despite these challenges, the film highlights how certain cultural values, such as
respect for the teacher, support the creation of a positive learning environment, allowing the students
to engage with their education despite the obstacles.

Layer 4: Characteristics of the Community, Neighborhood, and Nation. The implementation of the
national education program in On the Way to School plays a central role in shaping the students'
experience. On one hand, the Turkish education system introduces Kurdish-speaking students to
Turkish as their second language, which helps them integrate into the national culture and acquire the
linguistic skills necessary to participate in the broader national educational framework. By being
exposed to Turkish, the students become familiar with the cultural and social norms of the country.
Through events like the celebration of April 23rd, Turkey’s national Children’s Festival, the film shows
how such activities serve as cultural touchpoints, reminding students that they are part of a larger
national community with shared traditions and values.

However, the film also highlights the challenges that arise during the implementation of the
national curriculum in a multilingual setting. The teacher, despite his best efforts, finds it difficult to
apply the exact program due to the linguistic needs of the students, who have little to no understanding
of Turkish at the start of the school year. Instead of strictly following the national curriculum, the teacher
is compelled to focus on teaching Turkish as a second language, as this becomes the immediate priority
for the students’ academic development. While the national program aims to foster unity and cultural
integration, the lack of flexibility in adapting the curriculum to the linguistic realities of the classroom
creates significant obstacles for both the teacher and the students.

Overall, On the Way to School demonstrates that education in a multilingual rural setting is
shaped by the interaction of personal dedication, limited school resources, poverty, and national
language policy. The film shows that the teacher’s professional role extends beyond instruction to
adaptation, mediation, and survival within a linguistically unequal context. In this sense, its ecological
pattern is built on the tension between constructivist expectations and behaviorist realities in practice.

Brother’s Keeper (Okul Tiras1): The Violent School (2021)

Brother’s Keeper (2021) offers a harrowing depiction of a boarding school where violence
permeates every level, from the administration to the students. Through the lens of Zumbo’s ecological
model, the film explores how the environment, institutional practices, and broader societal factors
contribute to a culture of violence and neglect, ultimately impacting both teachers and students. The
created model is presented in Figure 8.

Layer 1: Personal Characteristics. In Brother’s Keeper, both teachers and students display personal
characteristics shaped by the harsh environment of the boarding school. The teachers are portrayed as
emotionally detached and overwhelmed by the demands of their roles, which diminishes their
professional competence and leads to symptoms of burnout. The school’s environment generates a
sense of frustration, which results in the teachers’ lack of motivation and empathy toward the students.
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Burnout manifests in their emotional withdrawal and reduced ability to engage effectively in their roles
as educators. Students, on the other hand, demonstrate a mixture of resilience and vulnerability. While
some students manage to cope, many struggle under the psychological toll of the boarding school
environment, where emotional support is minimal, and they are left to navigate their education under
challenging circumstances. This layer emphasizes how the individual characteristics of both teachers
and students are influenced by the stress of the school context, with burnout emerging as a consequence
for the teachers, further impacting the school’s overall atmosphere.

Sample Ecological Subjects
QuotatFi,ons Codes Layers/Themes of _
Ecological

Influence

"Why are you crying? | want Personal
to go home." Burnout Characteristics
. . Class
" 'II
Okay, quietly, quietly! Management
"You wait here. I'll find the nurse . :
Friendshi
and come back." P
"If | see you misbehaving one School
more time, I'll send you to Management Teasr;hheor‘,)lc (I:e:)sns;reox(:m, Violent School
discipline."
"Write what's on the Teaching
board along with me." Methods
"Hey, you guys, learn some humanity! .
Learn some civilization! Turn on the Violence
cold water, son!"
"Murtaza Abi, can you hear Communication
me? (The line cuts.)" Conditions
"Teacher, when | started school, | didn't [ Language Family and Out of
know Turkish." Barrier School Environment
(When the vehicle gets stuck in the [Transportation
snow) "Push, push, push!" Conditions

Figure 8. The ecological model of Brother’s Keeper (Okul Tiras1). Colors: Yellow for teachers and
students, blue for the ecological model’s layers, green for the themes from analysis.

Layer 2: Classroom and School Environment. The school environment in Brother’s Keeper is marked
by strict authoritarian control, where disciplinary methods take precedence over pedagogy. The
teachers often resort to physical violence, such as slapping students, as a primary means of maintaining
discipline. A notable disciplinary practice in the film is the shaving of students’ hair in a distinctive
manner whenever there is a perceived problem with behavior. This practice not only humiliates the
students but also reinforces the atmosphere of fear and control that dominates the school environment.
Authoritarian communication styles, including scolding and threats, are commonly used to enforce
rules and maintain order, further alienating the students. Classrooms are structured around traditional,
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behaviorist teaching methods, focusing on rote learning and memorization, leaving little room for
critical thinking or creative engagement. The lack of proper health care and basic resources further
compounds the difficulties faced by both teachers and students. A key scene in the film depicts a
student’s medical emergency, which highlights the administrative inefficiencies and the limited access
to proper care within the school. The rigid structure and lack of flexibility within the school system
hinder the educational experience, demonstrating the need for a more supportive, adaptable, and
compassionate educational environment.

Layer 3: Family and Ecology Outside of School. The socio-cultural backgrounds of the students,
particularly those from isolated areas, add complexity to their educational experience. One significant
challenge for some students, as depicted in the film, is the language barrier. These students come from
homes where Kurdish is spoken, and when they start school, especially in the first grade, they struggle
to understand Turkish, the language of instruction. While most of the movie is presented in Turkish for
the audience, specific scenes show the difficulty some students face as they transition into an
environment where they are required to use Turkish in all academic settings. This language barrier
complicates their ability to engage with the curriculum and adapt to the school environment. The
school's rigid disciplinary approach and lack of resources do little to support these students' linguistic
adjustment. The disconnection between the students and their families is compounded by the remote
location of the boarding school. With limited opportunities to maintain regular contact, the emotional
distance created by the separation adds to the students' sense of isolation. While the boarding school is
intended to provide a stable educational environment, it often fails to address the specific linguistic and
emotional needs of some students, further complicating their adjustment to this isolated and
challenging setting.

Overall, Brother’s Keeper presents a violent school environment in which educational life is
shaped by authoritarian discipline, neglect, emotional isolation, and institutional failure. The interaction
of burnout, resource scarcity, language-related difficulties, and boarding-school separation produces a
dense ecological pattern affecting both teachers and students. Rather than depicting violence as
incidental, the film presents it as a systemic condition embedded in the structure of the school.

Creating a Unified Framework of Educational Themes in Turkish Cinema

The analysis of these six films reveals a coherent ecological framework that demonstrates how
Turkish cinema has portrayed the educational journey over time. While each film uniquely depicts
different aspects of education, certain patterns emerge across the ecological layers of Personal
Characteristics; Teacher, Classroom, and School Context; and Family and Out of School Environment. However,
The Chaos Class stands as an exception, as it primarily focuses on one layer: Teacher, Classroom, and School
Context. In this film, professional competence is portrayed as part of the school's burnout environment
rather than a separate theme. The unified framework is presented in Figure 9.

Early films like Calikusu and The Chaos Class reflect a behaviorist approach to education,
characterized by teacher-centered methods, strict discipline, and rote memorization. The Chaos Class
confines its exploration of educational challenges within the school environment, depicting resource
scarcity, institutional burnout, and outdated pedagogical practices. The film focuses on the internal
dynamics of the school, and while the influence of family and external socio-economic factors is not
explored, this can be considered a limitation of the film’s scope rather than an absence of such influences
in reality.
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In contrast, more recent films like On the Way to School, Brother’s Keeper, and A Season in Hakkari
introduce additional complexities such as linguistic barriers, socio-cultural isolation, and the clash
between urban and rural life, particularly in remote areas. These films extend the analysis beyond the
school environment, highlighting how both in-school and out-of-school factors shape educational
experiences.

In A Season in Hakkari, the focus is on a teacher’s struggle to adapt to a rural, culturally isolated
community. The film emphasizes the interaction between the teacher's personal characteristics and
broader socio-economic conditions. As the teacher attempts to educate students in a remote village, the
film underscores the isolation and challenges faced in rural education, revealing how community, socio-
cultural differences, and national-level factors influence the educational process. This portrayal
demonstrates the deep impact of socio-economic factors on the education system, emphasizing how
both teachers and students are shaped by the larger ecological context.

Similarly, On the Way to School portrays the teacher’s challenges in adapting to a multilingual
classroom, reflecting the system's attempt to embrace constructivist ideals. However, behaviorist
methods still dominate, largely due to systemic constraints and a lack of resources. Brother’s Keeper
delves into the emotional and social isolation experienced by students in rural boarding schools,
underscoring the impact of the school’s structure on student well-being.

Bullshit presents an alternative perspective by focusing on the personal resilience of a student
navigating both economic hardship and a rigid educational system. While the film retains the
behaviorist approach seen in earlier depictions of education, it bridges the gap between in-school
experiences and external socio-economic challenges, highlighting the broader struggles faced by
students from disadvantaged backgrounds.

The unified framework developed in this study, summarized in Figure 9, provides not only a
picture of recurring ecological problems but also a diachronic view of how educational stakeholders
respond to them across different periods. Despite the 2006 curriculum reform, which promoted
constructivist methods, behaviorist practices such as rote memorization and authoritarian discipline
continue to be depicted in these films. This persistence reflects the gap between policy changes and the
realities of educational practice, particularly in under-resourced environments. At the same time, the
teacher profile undergoes a meaningful transformation. In Caltkusu, the teacher is portrayed as a figure
who attempts to overcome structural deficiencies through personal sacrifice, moral commitment, and
individual effort. In later films, however, this compensatory role gradually weakens. In The Chaos Class,
institutional disorder and professional inadequacy become normalized within a burnout school model;
in A Season in Hakkari and On the Way to School, teachers continue to struggle but respond through
constrained adaptation and pragmatism rather than transformative agency; and in Brother’s Keeper,
prolonged deprivation is accompanied by emotional withdrawal and burnout. Thus, while bureaucratic
problems, material scarcity, and unequal educational conditions remain visible across decades, the
teacher profile shifts from self-sacrificing endurance toward fatigue, limited agency, and, in some cases,
professional exhaustion.

A similar continuity-with-variation is observed in the responses of administrators and the
surrounding social environment. The films do not indicate a clear linear transition from passive
acceptance to rights-based collective action. Rather, earlier narratives tend to present structural
disruptions as conditions to be endured or managed through personal effort, whereas later films make
frustration, improvisation, and partial adaptation more visible. Even so, these responses rarely develop
into sustained institutional initiative. In this respect, Turkish cinema suggests not that ecological
barriers disappear over time, but that the ways of negotiating them become more explicit, fragmented,
and emotionally costly.
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Figure 9. Unified framework of educational themes in movies

Discussion

This study aimed to explore how Turkish cinema reflects educational themes through an
ecological framework, focusing on six films that span several decades. The findings reveal a complex
interplay of personal, institutional, and societal factors that shape the educational experiences portrayed
in these films. The study highlights a persistent behaviorist approach to education across different
periods, despite the formal adoption of constructivist ideals in the 2006 curriculum reform (MoNE,
2006).
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From a diachronic perspective, one of the most notable findings is that the persistence of
ecological barriers is accompanied by a change in the form of educational response. Bureaucratic
obstacles, material deprivation, and regional inequality recur across the films; however, the capacity of
teachers and other stakeholders to confront these difficulties does not remain stable. In the earlier
period, especially in Calikusu, educational disruption is countered through the teacher’s personal
dedication and willingness to compensate for structural shortcomings. In later periods, this
compensatory pattern becomes increasingly fragile. The teacher in A Season in Hakkari struggles under
the weight of isolation and anxiety, the teacher in On the Way to School relies on practical adaptation to
meet immediate classroom needs, and Brother’s Keeper presents a context in which emotional
withdrawal and burnout become more visible. Accordingly, the films suggest a historical movement
from idealized endurance toward constrained adaptation and institutional fatigue.

Another prominent feature of this study is that the films provide a broader framework for
understanding the experiences of teachers and students. The analysis of Caltkusu highlights various
challenges, such as the difficulties faced by female teachers (Demirel Degirmenci, 2021), the role of
values education as part of informal learning (Unal, 2020), and the potential of teachers to serve as role
models (Akcan & Polat, 2016). The findings also reveal that teachers are significantly affected by issues
such as ignorance, moral decline, and poor economic conditions. Bureaucratic inefficiencies make
professional life challenging, with nepotism and incompetence emerging as significant obstacles (Ak &
Sezer, 2018). This film reflects the persistence of nepotism from the Ottoman era to the present and
provides evidence of the ongoing psychological and physical abuse experienced by female teachers for
over a century (Ak & Sezer, 2018; Boliikbasi, 2015; Robinson, 2000). These findings suggest a more
traumatic and chronic problem affecting professional success, as the negative environment inhibits
teachers’ potential, presenting a narrative where the teacher is depicted as struggling rather than
thriving.

The Chaos Class offers a comprehensive portrayal of a school consumed by negative influences,
providing a model for understanding a “burnout school” through an ecological lens. Previous studies
have examined various aspects of the film individually (Akcan & Polat, 2016; Dogan, 2017; Kezer &
Cetiner, 2019; Tofur, 2017; Unal, 2020), but this study reveals how the deteriorations at the national level
are mirrored in the school's informal learning processes. The breakdown of the school’s structure is
evident in its methods, with teachers experiencing both mental and physical professional inadequacy.
The film depicts a deliberate representation of a dysfunctional school, where all stakeholders —teachers,
students, parents, principals, and staff —are affected by burnout as part of a complex ecological pattern
(Unal, 2020; Wallace & Pocklington, 2013). Burnout is particularly prevalent among teachers (Friedman,
1991; Garcia-Carmona et al., 2019) and students (Walburg, 2014), contributing to a school culture
marked by professional disengagement and systemic failures. The film’s portrayal emphasizes the need
to address burnout at the institutional level to improve the educational environment. The Chaos Class
not only highlights educational issues of its time but also offers insight into the broader impact of
burnout on school stakeholders. Teachers exhibit a lack of interest, students display negative attitudes,
and even support staff are shown violating norms. This comprehensive portrayal underscores the
importance of understanding burnout more deeply by identifying the school-based sub-themes that
define a "burnout school."

Studies on A Season in Hakkari have often focused on simple realities (Bicak, 2021; Ogurlu, 2019;
Unlii & Serarslan, 2012). While previous research noted the influence of rural-urban conflict (Ogurlu,
2019), this study reveals a systematic pattern of negative ecological impacts. The teacher is portrayed as
struggling with depressive tendencies and negative interactions with educational macrostructures, such
as schools and the broader education system. Socio-economic factors serve as mediators that exacerbate
the adverse effects of the ecological background on the educational process. The ongoing relevance of
these challenges, such as economic difficulties (Leibowitz et al., 2015; Ozdemir & Orhan, 2019) and
regional disparities (Aygiil & Korkmaz, 2018), suggests that the themes presented in the film remain
pertinent today, highlighting the long-term validity of these issues.
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Bullshit provides a critical depiction of socio-economic realities affecting students, aligning with
the narratives of A Season in Hakkari and On the Way to School. The film underscores the persistent impact
of economic conditions and bureaucratic challenges on student life, suggesting that these issues are
deeply entrenched in Turkish education. The ongoing relevance of these factors is supported by
contemporary studies highlighting the effects of bureaucracy (Ziingiir, 2022) and economic conditions
(Elitok Kesici & Ceylan, 2020) on students.

On the Way to School focuses on the challenges of second language teaching and the broader
ecological factors impacting teachers' professional lives. The film portrays the teacher as a motivated
role model, navigating the complex dynamics between heritage and second language education
(Yetimova, 2019). Unlike earlier studies that primarily highlighted the effects of poverty (Akinc Yiiksel,
2015), this study emphasizes the broader ecological context. The film also underscores the disparities in
academic opportunities and outcomes based on geographic location (Anil, 2009), contrasting the rural
eastern setting with urban schools in films like The Chaos Class.

Brother’s Keeper, set in the 21st century and the constructivist period of the Turkish education
system (MoNE, 2006), provides a model that reflects the enduring influence of behaviorist approaches.
The film underscores the significant impact of socio-economic and cultural factors on school
stakeholders, illustrating the complex interplay between ecological contexts and educational practices.
Notably, the most prominent educational films in Turkish cinema often highlight severe challenges in
Turkey’s eastern provinces, issues that continue to be reported in contemporary literature (Ozdemir &
Erol, 2021).

Finally, the study revealed that education-based films in Turkish cinema exhibit a rich
ecological pattern across the 20th and 21st centuries. More importantly, this pattern is not limited to the
repetition of the same problems; it also reflects changes in how these problems are experienced and
negotiated. The selected films do not provide strong evidence of a clear transition toward rights-based
or institutionally transformative responses among administrators or the wider social environment.
Instead, they portray a movement from normalized endurance toward more visible frustration, local
improvisation, and limited forms of adjustment. In this sense, the historical change reflected in Turkish
cinema lies less in the disappearance of structural barriers than in the increasing fragility of those
expected to cope with them.

The findings also suggest that these films may be used as reflective materials in teacher training.
More specifically, they can help pre-service and in-service teachers examine how classroom
management, teacher identity, professional burnout, socio-economic inequality, language barriers, and
school culture are shaped by broader ecological conditions. In this respect, films such as Calikusu, The
Chaos Class, A Season in Hakkari, On the Way to School, and Brother’s Keeper may be incorporated into
teacher education courses to support discussion, case-based interpretation, and critical reflection on the
relationship between educational practice and context. Such use would allow teacher candidates not
only to evaluate instructional methods, but also to recognize how institutional, familial, and societal
conditions influence teaching and learning processes (Cam, 2023; Tofur, 2018).

Although the ecological model that forms the framework of the study has been studied in
different areas, its use in the analysis of motion pictures/movies, according to the knowledge of the
authors, has been realized for the first time with this study. Therefore, the results are rewarding for
many researchers in a wide range of fields, from cinema to education. The findings might provide the
basis for further quantitative investigations in a subsequent study. In particular, the factors affecting the
burnout school and the variables affecting the professional lives of teachers and the educational lives of
students can pave the way for structural equation modelling and other correlational studies. In addition,
it is possible to carry out new studies based on the principle that cinema is an alternative source of
reality.
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Conclusion

In conclusion, this study has undertaken a comprehensive examination of the representation of
education in Turkish cinema, seeking to uncover patterns and insights across various films. The results
have shed light on the consistent ecological pattern that has permeated Turkish cinema throughout its
history. Notably, the films analyzed up to 2022 provide little evidence of creative thinking skills as a
visible educational priority. Furthermore, the dynamic relationship between cinema and societal
conditions, with movies shaping their content to resonate with audiences and generate economic
returns, highlights the interplay between education, economy, and social dynamics.

One of the principal contributions of this study is the broader framework it offers to both
educators and students. Analyses of specific films, such as Calikusu, The Chaos Class, A Season in Hakkari,
Bullshit, and On the Way to School, illuminate a range of issues faced by educators and students, including
the challenges of female teachers, values education, teacher role modeling, bureaucracy, economic
hardships, and systemic challenges that have persisted over time. These findings emphasize the need
for systemic changes in education, professional development, and economic support for educators.

Moreover, this research underscores that the issues depicted in these films continue to be
relevant in contemporary society, demonstrating the enduring impact of socioeconomic and cultural
factors on the educational landscape. The films, produced in various periods and socio-cultural
contexts, provide a glimpse into the multifaceted nature of educational challenges in Turkey. Lastly, the
application of an ecological model to analyze these films represents a novel approach within the
academic discourse. The findings of this study have implications beyond the realm of cinema and
education, presenting a unique opportunity for interdisciplinary research.

This study offers a valuable perspective on how cinema can serve as a mirror reflecting the
educational and societal challenges of its time. The ecological model employed here has unveiled rich
patterns and potential areas for future exploration. It provides a steppingstone for future research in
various fields, from cinema studies to educational policy, allowing for more in-depth investigations into
the ecological and systemic factors affecting education in Turkish society. In essence, the films explored
in this study not only tell a story but also offer a mirror through which we can gain insight into the
evolution of education and society in Turkey. They serve as a compelling reminder of the importance
of addressing systemic challenges in education and fostering an environment that enables both
educators and students to thrive.

Suggestions

Based on the findings and discussions of this study, several suggestions are proposed to
enhance future research and practical applications in the fields of education and cinema. This study has
highlighted the potential of ecological frameworks in analyzing educational themes in Turkish cinema.
Future research could extend this approach by incorporating quantitative methods, such as structural
equation modeling, to explore the relationships among the factors identified in the films. Investigating
models like the “burnout school” and examining the impact of socio-economic and cultural factors on
teachers' and students' lives could deepen the understanding of these dynamics and validate the
patterns observed in this study.

The analysis emphasizes the role of cinema as a reflective medium that mirrors societal attitudes
towards education, revealing persistent challenges such as economic hardships, bureaucratic
inefficiencies, and cultural conflicts. Educators and policymakers could leverage films as tools in
professional development programs to provide insights into the socio-cultural dynamics of educational
environments. This approach can foster a deeper awareness of the ecological factors affecting education
and support educators in adapting their teaching strategies to better meet the needs of diverse
classrooms. When considered together with the broader teacher education literature, such films may
also contribute to discussions of how listening (Kurudayioglu et al., 2021; Uzun & Aytan, 2024), reading
(Goktentiirk et al., 2025), speaking (Ensar & Giindiiz, 2022), and writing practices (Ipek & Karatay, 2023;
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Karatay et al, 2023), together with classroom management, shape student participation and
development. In light of the motivation-related patterns observed especially in Bullshit, future studies
could also examine how students’ intrinsic motivation and teacher practices interact with ecological
constraints in shaping educational outcomes, particularly in view of recent evidence on teacher-related
motivational factors (Goktentiirk & Olusan, 2026).

Despite educational reforms (MoNE, 2006), this study underscores the continued prevalence of
behaviorist approaches in Turkish education, as reflected in the films analyzed. Bridging the gap
between policy and practice remains crucial, particularly in under-resourced and linguistically diverse
settings. More targeted interventions are needed to fully implement constructivist ideals in classroom:s,
ensuring that policy changes translate into meaningful improvements in teaching and learning.

Recognizing cinema as a valuable source of educational insight, future studies could explore
how other media, such as television series and documentaries, depict educational environments and
influence public perceptions. Expanding the scope of research in this direction could offer further
understanding of the cultural narratives surrounding education in Turkey and beyond.

Lastly, it is important to note that this study is limited to films produced up until 2022. Future
research could incorporate more recent works to capture evolving trends in the depiction of education.
Additionally, expanding the analysis to include a broader range of films, including those with lower
visibility, could enrich the understanding of how various ecological factors shape educational
portrayals.

Appendix

Readers can reach the findings of qualitative analysis (i.e., themes and codes) by using the
following link.

https://educationandscience.ted.org.tr/article/view/2460/supplement
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