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Abstract

This study aimed to examine the effectiveness of simultaneous
prompting teaching method on children with ASD to acquire the
skills of describing people, the level of preserving the skills of the
participants to describe the people they gained after the
implementation ended, and the level of generalization to different
people and different environments. In this study, a multiple probe
model with probe phase between participants, which is one of the
single-subject research models, was used. Four children with ASD,
aged 5-10 years, participated in the study. Inter-observer reliability
and application reliability data were collected at each stage of the
study. Social validity data were collected from the parents and
teachers of the four participants who participated in the study to
determine their views on the research. While the inter-observer
reliability coefficient of the study was calculated as 97.75%, the
coefficient of the application reliability data was obtained as
96.65%. The effect size of the study was calculated with the Tau-U
method, which is one of the methods based on non-overlapping
data. Accordingly, the effect size Tau-U value of the application
was calculated as 0.8131 which indicates a medium effect size. At
the end of the research, it was seen that the application performed
with simultaneous prompting of the participants was effective in
developing the skills of children with ASD to describe people and
that they were able to generalize these skills to different
environments and to different people, and they were able to
maintain these skills 7, 14 and 21 days after the implementation
ended.
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Autism spectrum disorder (ASD) is defined as a neurodevelopmental disorder that occurs in
the first three years of early childhood and is characterized by inadequacies in social interaction and
interests, as well as obsessive and repetitive behaviors (American Psychiatric Association [APA], 2013).
Although there are many characteristics (e.g., lack of eye contact, echolalia, mutism) that distinguish
children with ASD from their typically developing peers and other disability groups, children with ASD
also perceive dangerous situations in the environment as a result of perceiving stimuli at the same time
or being overly sensitive to some stimuli and experience limitations in recognizing (APA, 2013). When
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children with ASD look at any individual, they have limitations in answering questions about these
people and reading clues about their physical characteristics (Bradshaw et al., 2010; Chawarska & Shic,
2009; Ozer & (")zdemir, 2015; Schultz, 2005). These limitations can compromise their safety in social
environments by reducing their ability to identify unfamiliar or threatening individuals.

Safety skills are defined as behavior sets developed to help individuals protect themselves from
harmful situations such as abduction, harassment, or accidents (Jang et al., 2016; Miltenberger, 2008).
While typically developing children acquire these skills naturally through observation and experience,
children with ASD often require systematic instruction to develop and generalize these behaviors
(Ergenekon & Colak, 2019; Scheuermann & Webber, 2002; Tekin-Iftar et al., 2018). Numerous studies
emphasize that individuals with ASD are more likely to encounter life-threatening situations and are
often less equipped to respond effectively due to challenges in stimulus discrimination, communication,
and generalization (Baruni & Miltenberger, 2022; Celik & Olcay, 2025). Despite these risks, safety skills
are often under-prioritized by educators and families (Sirin & Tekin-Iftar, 2016), and many children
receive no structured training in this domain (Degirmenci et al., 2022).

Studies indicate that children with ASD can learn safety behaviors through behavioral teaching
methods; however, interventions that focus specifically on person identification and description remain
sparse. While various strategies such as behavioral skills training, video modeling, and prompting
procedures have been used to teach abduction prevention or poison safety (Miltenberger et al., 2020;
Morosohk & Miltenberger, 2022), targeted teaching of person description—especially as a verbal
reporting safety skill—has not been systematically addressed. Furthermore, it is emphasized in the
literature that generalization and maintenance are often overlooked, despite being critical for the
effectiveness of safety interventions (Baruni & Miltenberger, 2022).

The person description skill —referring to articulating physical features such as age, height,
clothing, and facial characteristics—is critically important in ensuring children can report harmful
encounters to caregivers or authorities (MoNE ,2009). The inability to describe a person involved in a
harmful incident (e.g., abuse, threat, insult) may prevent timely intervention, and in some cases, expose
the child to repeated harm. This concern becomes especially significant for children with ASD, who may
face barriers in both perceiving and verbally expressing such descriptions (Miltenberger, 2008).
Considering the national and international statistical data, it is stated that although the rate of child
abduction has increased, education programs aimed at protecting and avoiding strangers have not been
developed sufficiently (Johnson et al., 2005; Kutlu, 2016). Studies reveal that children with ASD can
learn safety skills through systematic practices, however, it is seen that the teaching of vital safety skills
for children is limited, and this teaching is usually done with individuals during adolescence and
adulthood (Degirmenci, 2018; Saiano et al., 2015; Summers et al., 2011; Tekin-iftar et al., 2018; Wiseman
etal., 2017).

The ability to describe people, which forms the basis of the research, is defined as the description
of a person's physical appearance through characteristics such as age, height, body, hair, eyes, face or
clothing (MoNE, 2009). It is thought that it is vitally important for children with ASD to report this
situation to their relatives by giving a description of the person concerned, when they encounter any
harm (violence, insult, abuse, etc.) from any peers or adults in any social environment. If children with
ASD do not report this to their adult relatives and cannot describe the physical appearance of the person
concerned, there may be a high probability of encountering a similar danger situation with the same
person later on. It is thought that if the child with ASD reports this attempt to an adult by describing
the perpetrator with its external appearance characteristics, in the danger situations of which examples
are given, it is thought that the people who harm or are likely to harm themselves will also be taken
under control (Miltenberger, 2008).
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As far as our research on the subject, we did not come across any study that teaches the ability
to describe people within the scope of security skills in the national and international literature.
Considering this gap, the present study investigates the effectiveness of simultaneous prompting in
teaching person description skills to children with ASD as a critical component of safety instruction. In
addition to addressing a neglected area of applied research, this study also explores the generalization
and maintenance of the acquired skill and includes the perspectives of families and teachers to ensure
social validity. It is thought that teaching the skills of describing people to children with ASD in the
early period will also form the basis for the teaching of safety skills. In this context, the aim of this
research is to determine the effectiveness of simultaneous prompting in the teaching of the ability to
describe people in order to protect children with ASD from strangers.

Simultaneous prompting is an evidence-based instructional method proven effective in
teaching various academic, self-help, and safety skills to individuals with developmental disabilities,
including ASD (Tekin-iftar & Kircaali-Iftar, 2006). Despite its documented utility in areas like abduction
prevention or street safety, research applying simultaneous prompting specifically to teach person
description as a verbal safety skill remains minimal. Moreover, while general education literature
includes interventions targeting descriptive language and threat identification, these methods are rarely
adapted or validated for use with children on the autism spectrum. Given these gaps, this study aims
to contribute evidence regarding the applicability and efficacy of simultaneous prompting in promoting
this critical safety behavior. In this context, the following questions were sought to be answered in the
research:

1. Is simultaneous prompting effective in teaching the skills of describing people to children with

ASD?
2. Do children maintain this skill at follow-up points (7th, 14th, and 21st days post-intervention)?
3. Can the learned skill be generalized across different people and environments?
4. What are the opinions of participant teachers regarding the effectiveness of this instruction?
5. What are the families' views on teaching person description skills through simultaneous
prompting?
Method
Research Model

In the study, a multiple probe model with probe phase between participants, one of the single-
subject research models, was used in teaching the skills of describing people to children with ASD. The
multiple probe model with probe phase between participants is a model that is carried out with at least
three participants and examines the effect of the independent variable on the dependent variable (Gast,
2009; Tekin-iftar, 2018).

Variables of the Study

The dependent variable, person description skill, was operationalized as the ability to correctly
describe at least three physical features of a target individual within 5 seconds after being presented
with the instruction. The expected features included height (tall/short), weight (thin/fat), and gender
(male/female). A response was recorded as correct (+) only if it matched the predetermined acceptable
expressions outlined during the pilot (e.g., “tall” or “bigger than me” for height). Inappropriate or no
responses within the allotted time were marked as incorrect (-). The total correct responses were divided
by the total number of prompts to calculate accuracy percentages.

Working Group

During the process of recruiting child participants, the officials, teachers and parents of a special
education school providing education to children with ASD were interviewed. Institutional and
parental permissions were obtained for the research. The prerequisite skills required for the participants
to be included in this study are listed in Table 1.
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Table 1. Prerequisite Skills Required in Participants.

¢ Being diagnosed with ASD

e Have no previous training in person describing skills

¢ Determining the ability to describe people in IEP as a goal

¢ Be able to imitate three- or four-word sentences

¢ To be able to distinguish/name the concepts of short and long
e To be able to distinguish/name the concepts of thin and fat

¢ Beengaged in an activity for at least five minutes

¢ Not having problem behaviors

e Fulfilling 2-3 word instructions

Four boys with ASD aged between four and 10 participated in the study. Gilliam Autistic
Disorder Rating Scale-2-Turkish Version (GADRS-2-TV; Diken et al., 2011) and Adapted Autism
Behavior Checklist (A-ABC; Diken et al., 2018) were used to evaluate the ASD levels of the participants.
In the study, the average OBI scores were obtained by applying A-ABC in line with the information
received from the families of the participants. According to the GADRS-2-TV results, the probability of
ASD was found in four of the participants (Ege, Alper, Poyraz and Ozan). Accordingly, the Autistic
Disorder Index (ADI) scores of the children included in the GADRS-2-TV results ranged from 70 to 81,
and the average ADI score of the children was 75.5. This shows us that there is a possibility of ASD in
the participants. The general characteristics of the participants participating in the research are shown
in Table 2.

Table 2. General Characteristics of Participants
Year of Special GADRS  A-ABC

Name Gender Age Education Level

Education Score Score
Ege Boy 5 3 Years 70 5 Kindergarten-Inclusion
Poyraz  Boy 8 5 Years 74 7 2nd Class-Inclusion
Alper Boy 9 5 Years 81 14 2nd Class- Special Education Class
Ozan Boy 11 7 Years 77 13 3rd Class-Special Education Class

Ege is a five-year-old boy diagnosed with ASD. According to the evaluation made with GADRS-
TV-2, Ege's ASD rating was 70 and there was a possibility of autistic disorder. According to the A-ABC
evaluation, his score was five, and the level of support need for ASD level was determined as mild
support need. Poyraz is a seven-year-old boy diagnosed with ASD. According to the evaluation made
with GADRS-TV-2, Poyraz's OSD rating was determined as 74 and there is a possibility of ASD. At the
same time, the score obtained in the evaluation with A-ABC was 7 and was determined at the level of
mild support need. Alper is an eight-year-old boy diagnosed with ASD. According to the evaluation
made with GADRS-TV-2, the ASD rating was 81 and the possibility of ASD was determined as present,
but the score obtained according to the evaluation made with A-ABC was 14 and the need for support
was determined as mild. Ozan is a 10-year-old boy diagnosed with ASD. According to the evaluation
made with GADRS-TV-2, Ozan's ASD rating was 77 and there was a possibility of ASD. At the same
time, the score obtained in the evaluation with A-ABC was 13 and was determined at the level of mild
support need.

Environment

The daily probe, entire probe and follow-up sessions of the research were carried out at a
foundation's autism school in Sisli, Istanbul, in four sessions per week in the classrooms where the
participants received individual education. Generalization sessions, on the other hand, are the school
corridor and the playground in the backyard of the school, which are available when you enter through
the door.
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Materials

In order to teach the skills of describing people, people with different physical characteristics
were determined among the school staff. In the generalization sessions, planning was made so that they
would be in the designated location in the corridor and garden of the school at the predetermined time
and day. In addition, smart phones, detected reinforcers and data forms were used for the videos to be
used in the research. It is a visual clue that includes examples of gender, height and weight on the
training material to be used in the teaching of the skill of describing the person with simultaneous
prompt and covered with lamination. Visual cues were used to enable participants to more concretely
notice the features they would describe.

Experiment Process

Pilot Practice

A pilot application was organized in order to identify and prevent possible problems that may
arise during the implementation and to better support the internal validity of the research. In the pilot
application, another child with the prerequisites who was not a participant in the research was studied
in two sessions a day, five days a week. As a result of the pilot application, it was determined that the
participant gained the ability to describe people. After the pilot application, the correct response
intervals of the participating children were increased. For example, “female, male” answers for the
gender variable; It was arranged to cover the reactions of "male, female, guy, girl". For the weight
variable, “fat and thin” answers; Definitions such as “large, small, strong, wide” were also accepted as
the correct response. In addition, the main directive "describe that person" was expanded and changed
to "look at his face, body, feet and describe that person".

Baseline Sessions

The baseline data collection process was collected for at least five consecutive sessions until
stable data were obtained for all four participating children separately from each other. Visual materials
were not used in the introductory level sessions, and the sessions were held in the classrooms of the
participants. Before starting the session, the researcher and the participant first had a short conversation
(eg, “Hello!”, “How are you today?”). Afterwards, the researcher said, "We will do a study with you
and there will be some rules you have to follow" and explained the rules and the prize he would win if
he followed the rules (for Ege, trampoline and/or train toy; for Ege, Poyraz Alper and Ozan, tablet). The
researcher pointed to the person entering the classroom and presented the target stimulus by saying
"Look at that person's face, body, feet and describe them". Five seconds after the instruction is given
responds correctly about the person's gender (male/female, male/female, girl/boy or man), weight
(underweight/fat, smaller/bigger than me, stronger/weaker than me) and height (taller/shorter than me)
the researcher recorded correctly (+) in the relevant box in the data form. Five seconds after the
instruction is given. If the participant did not give any response but simply repeated the instruction or
gave an incorrect response, the researcher recorded it as (-) in the data form.

Teaching Sessions

After obtaining stable data at the baseline level, teaching the skills of describing people with
simultaneous prompting was started with the first participant. In the teaching sessions, the stages
performed at the introductory level are applied before starting the teaching (short conversation,
explaining the rules and reward, presenting a remarkable stimulus). After the person to be described
entered the classroom, the researcher presented the control prompt (verbal cue) after presenting the
target stimulus. If the participant describes according to the steps in the describing skill, he reinforces
the participant's correct responses by describing them with the reward determined before the session.
The rules, the purpose of the study, the introduction of the materials, the award and the presentation of
the simultaneous prompt were applied in the same way for all participants in the teaching session.
Teaching sessions continued until the 100% criterion was met for five consecutive sessions in
participants' daily probe sessions. It is acknowledged that some participants reached the mastery
criterion in fewer sessions than expected. However, this was anticipated based on pilot testing and the
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participants” prerequisite skills, such as verbal labeling and basic concept differentiation (e.g., height,
weight). The rapid acquisition is also interpreted as a sign of the efficiency of simultaneous prompting,
as it eliminates trial-and-error learning. To control for this, a minimum of five baseline sessions was
ensured and generalization/follow-up data were collected to confirm maintenance and transfer, thereby
strengthening the internal validity of the instructional impact.

Entire and daily probe sessions

In the entire probe sessions, data were collected by following the process in the baseline
sessions. The teaching of the person description skill was organized for all participants after it ended
with the first participant. The fourth and last entire probe session was held after the last participant's
teaching was terminated and again for all participants. Entire probe sessions were held simultaneously
with each participant. Daily probe sessions were held before each teaching session. Daily probe sessions
were carried out similarly to the baseline session. The session was terminated when the participant gave
100% correct response three times in a row in the daily probe sessions.

Generalization and follow-up sessions

In the research, generalization sessions were carried out to demonstrate the skill of describing
a person in different environments and with different people. In the generalization sessions, the visual
clues that the participants used during the teaching session were not used. Generalization sessions were
held in the school hallway and playground in the backyard. While the researcher and the participant
were in the corridor or in the garden (with Poyraz in the corridor and in the garden with the other
participants), people whom the participant hardly knew came to the environment. The correct reactions
of the participant in the generalization sessions were reinforced verbally by saying “well done, how
well you described it!”, “you are very careful, it is great that you can describe it like that!”. Incorrect
responses were ignored, and the generalization sessions were terminated without saying anything.
Follow-up sessions were held 7th, 14th and 21st days after the end of the last probe sessions, held after
the end of the teaching sessions, to examine the level of preservation of the skills of describing people.
The participants were given instructions on the person description skill without any hints, and they
were expected to describe the people they described in the teaching sessions.

Data Collection and Analysis

Data collected in (a) baseline, (b) daily probe, (c) entire probe, (d) follow-up and (e)
generalization sessions for the effectiveness of simultaneous prompt instruction in the teaching of the
person description skill performed on participants throughout the research, as effectiveness data
evaluated. The analysis of the data in the sessions [(Number of Correct Responses/Total Number of
Responses) x100] formula was obtained (Bilmez & Tekin-Iftar, 2014). The percentages of data obtained
are indicated by transferring to the graph. In the graph, the number of sessions on the horizontal axis
and the percentages of correct responses in the skill analysis of describing people are given on the
vertical axis. Tau-U, one of the non-overlapping data-based methods, was used for effect size
calculation. The Tau-U value is defined as the number of overlapping data pairs obtained by comparing
the baseline data points with the data points in the teaching session, subtracting the non-overlapping
data pairs, and then the ratio of the value obtained to the total number of data pairs compared (Parker
et al., 2011). The formula used to calculate the Tau-U value was stated as (Kendall correlation number
(S)/Total number of pairs) x 100]. The Tau-U value obtained as a result of the calculations is between 0
and 1. Effect size of 0-0.65 indicates low impact, 0.66-0.92 moderate impact, and 0.93 and higher mean,
high impact (Parker et al., 2011; Rispoli et al., 2013). In this study, the effect size Tau-U value was
calculated using the calculation engine at the http://singlecaseresearch.org/calculators/Tau-U web
address. As a result of the calculation, the effect size of this study was calculated as Tau-U value of
0.8131 which indicates a moderate impact.
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In calculating the inter-observer reliability coefficient of the research, 30% of all teaching session
with video recordings were evaluated by two observers, and the correct or incorrect responses recorded
jointly were accepted as consensus. If the same reaction of the participant was accepted as right or
wrong by one observer and did not agree with the other observer, this situation was recorded as a
difference of opinion. Consensus/(consensus + disagreement) x 100 formula was used to calculate the
inter-observer reliability data. The interobserver reliability findings obtained in the study were
calculated as 97% in the baseline sessions, 98% in the daily probe sessions, 97% in the entire probe
sessions, 99% in the generalization sessions and 98% in the follow-up sessions.

In calculating the application reliability coefficient of the research, application reliability data
from 30% of the sessions were analyzed. While calculating the application reliability data, the formula
“observed practitioner behavior/planned practitioner behavior x 100” was used. The steps of collecting
application reliability data “Batch Probe, Daily Probe and Follow-ups” were formed by taking the
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opinions of three experts and consist of eight steps. These steps are “chatting briefly”, “explaining
rules”, “explaining rewards”, “giving attention-grabbing cues”, “giving target instruction”, “waiting
for response interval time”, “offering associated praise” and “giving rewards”. Teaching sessions
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consist of 11 steps and these steps are; “chat briefly”, “explain the rules”, “state the purpose of the
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lesson”, “explain the rewards”, “give attention-grabbing hint”, “give the target instruction”, “present
the controlling hint”, “wait the response interval”, “appropriate responding”, “giving praise associated
with the behavior” and “giving the reward”. Generalization sessions application confidence consist of
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five steps. These steps are; “chatting briefly”, “giving the target instruction”, “waiting for the response
interval time”, “reacting appropriately” and “ending the session”. The ability to describe people with
simultaneous prompting was found to be 97% in baseline sessions, 99% in daily probe sessions, 95% in

entire probe sessions, and 97.5% in generalization sessions.

The data were visually graphed using Microsoft Excel with clear vertical phase-change lines to
indicate transitions between baseline, instruction, generalization, and follow-up phases. Data points
were aligned on the horizontal axis representing sessions, and the vertical axis showed the percentage
of correct responses. Care was taken to ensure consistent scaling and spacing to improve readability
and phase interpretation accuracy.

Results

Efficacy and Persistence Findings

In this section, the data collected in the baseline, entire probe, teaching, generalization and
follow-up sessions regarding the skill levels of Poyraz, Alper, Ege and Ozan are given in Figure 1. The
number of sessions are indicated on the horizontal axis of the graph, and the response percentages for
the dependent variable (the ability to describe people) are indicated on the vertical axis of the graph.
Figure 1 illustrates the session-by-session progress of each participant from baseline through teaching
and follow-up phases. It clearly demonstrates the rapid performance increase following the
introduction of simultaneous prompting and the maintenance of skills over time. Entire probe data is
from the responses of the participants in the entire probe sessions; daily probe data were obtained from
their responses in daily probe sessions held before the teaching sessions.

Five baseline data collected before starting the application with Poyraz is at the level of 25%. In
the teaching session, 33% in the first teaching session; gave 100% correct response in the second, third,
fourth, fifth and sixth teaching session. At the end of the implementation process, it was observed that
Poyraz met the 100% criterion for five consecutive sessions. It was measured that Poyraz performed his
ability to describe people correctly at the 100% level in a total of four polling phases held after the
teaching session. Poyraz also gave a 100% correct response in the follow-up sessions 7, 14 and 21 days
after the end of the teaching. These data suggest that Poyraz acquired the person description skill with
a high level of accuracy after only two teaching sessions. Maintaining 100% performance throughout
follow-up indicates that the acquired skill was both internalized and retained over time, reflecting the
effectiveness and permanence of the simultaneous prompting method.
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The baseline data in Alper's ability to describe people is at the level of 25%. In five of the first
probe sessions held before the teaching session, 25% responded correctly, and then the teaching session
was passed. Alper in the teaching session, 67% in the first, second and third teaching sessions; In the
fourth, fifth, sixth, seventh and eighth teaching session, five consecutive sessions performed 100%
correctly. In the collective polling phase held after the end of the teaching session, Alper performed the
skill steps of the person description skill correctly at the 100% level. He gave 100% correct response in
the first Follow-up, 88% in the second Follow-up, and 100% in the third Follow-up for Alper. These
findings demonstrate that Alper benefited significantly from the simultaneous prompting instruction.
Although his performance was stable but low during baseline and probe phases (25% accuracy), he
achieved a consistent 100% correct response across five consecutive sessions following instruction.
Furthermore, his high performance during generalization and follow-up sessions suggests that the skill
was not only learned effectively but also retained over time and applied in novel contexts. This
highlights the functional impact of the intervention in supporting real-life communication and safety
behaviors.
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Figure 1. Percentage of Correct Response to Poyraz, Alper, Ege, and Alper in Describing Persons
Baseline (BL), Daily Probe (DP), Entire Probe (EP) and Follow-up (F) Sessions
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It was noted that Ege's correct response at the level of 25% in the person description skill by
responding correctly in the section of the skill steps, only looks at the person to be described, in the
baseline session. Ege's performance was the same as at the baseline level in the first entire probe session
and five sessions, which was carried out before the teaching session, and a correct response percentage
of 25% was recorded. In the second entire probe session, 25% correct response percentage in the first
four sessions and 10% correct response percentage in the last session was recorded and the teaching
session was started. In the teaching sessions, Ege initially scored 25% but achieved 100% accuracy in the
second through sixth sessions. Although Ege's performance level was 100% in five sessions in a row, in
the two entire probe sessions held after the teaching session, the performance in the skill steps of
describing people was recorded as 100%. Ege's correct response percentage in the first, second and third
follow-up sessions was also measured as 100%. Although Ege demonstrated slower progress during
baseline and probe phases, he reached 100% accuracy within a short teaching span and maintained this
performance during all post-instruction sessions. This outcome highlights the efficiency of
individualized instruction tailored to prerequisite skills.

Ozan responded correctly at the level of 25% in the skill level of describing people by
responding correctly in the section of the skill steps, he only looks at the person he will describe.
Considering Ozan's performance in three entire probe sessions held before the teaching session, it is
listed as follows. In the first entire probe session held after the baseline level, 10% correct response
percentage in the first two sessions and 25% in the next three sessions was determined. In the second
entire probe phase, it performed 10% correctly in the first session and 25% in the four sessions. It showed
the same performance as at the baseline level in the five sessions of the follow-up probe phase, which
was held before the teaching session, and a 25% correct response percentage was recorded. Ozan in the
teaching session, 10% in the first and second teaching sessions; 50% in third teaching session; 100%
accurate performance level was measured in the fourth, fifth, sixth, seventh and eighth teaching session.
It was noted that Ozan achieved 100% correct response percentage in a row in the last five sessions of
the teaching. In a entire probe session held after the end of the teaching session, it was measured that
Ozan's ability to describe people correctly performed the skill steps at the 100% level. It was determined
that Ozan responded correctly at the level of 100% in the first follow-up session, 88% in the second
follow-up session, and 100% in the third follow-up session. It was determined that Ozan maintained his
ability to describe people in the follow-up sessions held 7, 14 and 21 days after the teaching sessions
ended. Ozan’s data illustrate a more gradual acquisition pattern compared to the other participants. His
low and inconsistent baseline performance (10-25%) and slower progress in the early teaching sessions
indicate that more instructional exposure was initially required. However, he reached 100% correct
responses in the final five teaching sessions and maintained this accuracy throughout follow-up and
generalization phases. This suggests that once the instructional content was internalized, Ozan was able
to generalize and retain the skill effectively. His improvement exemplifies the adaptability of
simultaneous prompting to different learning paces and profiles within the ASD population.

Generalization Findings

It was tested with the pre-test, post-test model whether the effect of simultaneous prompting
instruction on different interpersonal and inter-environmental generalizations was realized in teaching
the person description skill. Generalization data were collected after starting the teaching session and
reaching the target criteria in the teaching session. Generalization sessions were planned with people
whom the participants hardly knew. While Poyraz was chatting with his educator from the corridor of
the school, an educator he barely knew came to the environment. Then, the researcher presented the
target instruction (describe that person) to Poyraz for describing the person. It was noted that Poyraz
performed 25% in the pre-test generalization session regarding his ability to describe people. In the post-
test generalization session, it was noted that Poyraz was able to generalize his skills to different people
and different environments at 100% performance level. While Alper was chatting with the researcher in
the garden of the school, an educator he did not know well, came to the garden at the planned time.
Then, the researcher presented the target instruction (describe that person) to Alper to describe the
person. The pre-test generalization performance level of Alper's ability to describe people was
determined as 25%. The performance in the post-test generalization session was measured as 100% and
it was noted that the acquired skill was generalized to different people and different environments.
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While Ege and the researcher were chatting with the educator in the garden of the school, an educator
he knew little came close by the researcher and Ege. Afterwards, the researcher gave the target
instruction (describe that person) to Ege to receive discription from Ege. While Ege's correct response
percentage was 25% in the pre-test generalization session, his performance level in the post-test
generalization session was measured as 100%. This situation reveals that Ege generalizes his describing
skills to different people and different environments. While Ozan was chatting with his educator in the
garden of the school, an educator he barely knew came to the environment. Then, the researcher
presented the target instruction (describe that person) from Ozan to describe the person. Ozan's
performance level in the pre-test generalization performance was recorded as 0%. The data obtained in
the post-test generalization session was determined as 100% and it was noted that Ozan's ability to
describe the people he gained generalized to different people and different environments. These
findings indicate that the person description skill, once taught through structured prompting, can be
effectively transferred to naturalistic settings. The ability to apply the skill outside the training
environment suggests that the instruction was functionally meaningful and contextually relevant. As
shown in Figure 2, each participant successfully generalized the acquired skill to different individuals
and settings, confirming the instructional method’s effectiveness beyond the original learning context.
The generalization data of Poyraz, Alper, Ege and Ozan's ability to describe people are presented in
Figure 2.
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Figure 2. Percentage of Correct Response to Poyraz, Alper, Ege and Alper in the Generalization
Sessions of Describing People

Social Validity Findings

In this research, social validity data were collected from families and teachers of the participants
in order to get their opinions about the research. All of the teachers of the participants included in the
study answered "Yes" to all questions in the social validity form. The teachers stated their positive
opinions about the suitability of the students for teaching life, the applicability of the teaching method
used, the support for safety skills, and the significance of the research findings, which was conducted
with children with ASD. The parents of the participants in the study also answered "Yes" to all questions
in the social validity form. Parents stated that this study, which was conducted with children with ASD,
was positive about their children's suitable for their social life, supporting their safety skills for the risks
they might experience in daily life, the applicability of the teaching method used, supporting safety
skills, and the significance of the research findings. The positive evaluations from both teachers and
families further reinforce the social importance of this intervention. Participants' ability to describe
unfamiliar individuals is not only academically relevant but also a critical safety behavior with real-
world implications, especially for children with ASD who are more vulnerable in public spaces.
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Discussion and Conclusion

When the national literature is examined, no previous study has been found on the ability to
describe people with children with ASD. This skill is one of the most important skills for children with
ASD to ensure their own safety and protect themselves from abuse. These outcomes are especially
significant when considering the real-world importance of enabling children with ASD to verbally
describe potentially dangerous individuals. As emphasized in the introduction, this skill may help
children report unsafe encounters, thus potentially preventing recurring risks. For this reason, the
results of this study demonstrates the importance of acquiring these skills for children with ASD. In this
context, the results of the research will make significant contributions to the national and international
literature and will lead to further research on these issues.

Although there is no research on the skills of describing people, there is only one research
conducted in Turkey within the scope of security skills with simultaneous prompting. In this study
carried out by Tekin-Iftar et al. (2003), the effectiveness of teaching with simultaneous prompting in
teaching the ability to say the names of first aid tools, one of the safety skills, was examined. At the end
of the research, they concluded that simultaneous prompting is effective in the ability to say the names
of first aid materials. In addition, the results of this research are similar to the results of other studies
conducted with the simultaneous prompt processing process (Akmanoglu & Batu, 2002; Akmanoglu &
Tekin-Iftar, 2011; Altunel, 2007; Genc-Tosun & Kurt, 2017; Kanpolat, 2008; Karsiyakali, 2011; Kilig, 2019;
Ozer, 2018; Pennington, 2010; Ramirez et al., 2014; Williams et al., 2000).

The results of the research show that the children with ASD who participated in the study
retained the ability to describe the person taught with the simultaneous prompting teaching method
7th, 14th and 21st days after the end of the teaching. The current findings directly address gaps
highlighted in the literature regarding the insufficient focus on generalization and maintenance in safety
skill interventions (Baruni & Miltenberger, 2022). By including structured follow-up and generalization
sessions, this study demonstrates that person description skills can not only be acquired but also
sustained and transferred to different people and settings when taught through systematic instruction.
The follow-up findings of the study revealed that Poyraz, Alper, Ege and Ozan maintained their skills
of describing people taught by simultaneous prompting teaching method at an average rate of 100%,
96%, 100%, and 96%, respectively, 7, 14 and 21 days after the end of the instruction. These results
coincide with the findings of different studies conducted with the simultaneous prompting method of
teaching children with special needs (Akmanoglu & Batu, 2002; Akmanoglu & Tekin-Iftar, 2011;
Altunel, 2007; Genc-Tosun & Kurt, 2017; Kanpolat, 2008; Karsiyakali, 2011; Kilig, 2019; Ozer, 2018;
Pennington, 2010; Ramirez et al., 2014; Williams et al., 2000).

It is seen that after the end of the education, children with ASD can generalize their skills of
describing the people gained by the simultaneous prompting teaching method to different
environments and people. The data obtained in the generalization sessions show that Poyraz, Alper,
Ege and Ozan were able to generalize their personal describing skills to 100%. When the literature is
examined, there is no research that tests the generalization of the skills of describing people with the
simultaneous prompting teaching method. Considering the generalization results of this study, it is
similar to the generalization data results of studies conducted with simultaneous prompting teaching
method (Akmanoglu & Tekin-Iftar, 2011; Collins et al., 1992; Gunby et al., 2010; Gunby & Rapp, 2014).

The findings revealed that the parents and teachers of the children with ASD who participated
in the study had positive views on the importance of the aims of the research, the suitability of the
method used in the research, the applicability of the method used in the research, and the functionality
of the research findings. The opinions of all parents and teachers on whether the ability to describe
people within the scope of safety skills is a priority skill is that it is a priority skill. This result is in line
with the studies in the literature on the importance of teaching safety skills (Degirmenci, 2018; Saiano
et al., 2015; Summers et al., 2011; Tekin-iftar et al., 2018; Wiseman et al., 2017).
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The efficiency and consistency of participant learning outcomes further reinforce the value of
simultaneous prompting as a structured, errorless teaching method. Its capacity to reduce confusion
and facilitate quick acquisition of complex skills has been echoed in previous studies and is once again
supported here through high follow-up retention. As a result, it is seen that the practice carried out with
the simultaneous prompting method of gaining the skills of describing people to children with ASD is
effective, permanent and generalizable. In order to determine this effectiveness, the graphs of the data
collected systematically throughout the research were created and analyzed by visual analysis. As a
result of these analyzes, it has been concluded that the simultaneous prompting method is effective in
teaching person describing skills. In addition, in order to support the results obtained and to reveal the
effect size, the effect size value of the intervention was calculated with the Tau-U calculation method,
which is one of the techniques based on non-overlapping data. As a result of the Tau-U calculations, the
application was found to be effective. In the study, it was also concluded that as a result of the social
validity data collected from the teachers and parents of the children, the views on the effectiveness of
teaching with simultaneous prompting, the applicability of teaching with simultaneous prompts and
the importance of research in teaching the skills of describing people were positive. Another result that
emerged from the answers of parents and teachers is that teaching the skills to describe people can
inform their relatives in detail about the risk situations that may arise in daily life. From a practical
standpoint, these findings highlight the potential of integrating structured person description
instruction into individualized education plans (IEPs) for children with ASD. Future research may
expand on these findings by exploring more diverse attributes, including emotional expressions or
contextual details. In addition to its contributions, the study has two limitations. The first of these is that
the research was carried out with four male students with ASD who received individual education in a
special education school in Istanbul, and the second was that only the dependent variables of "gender,
weight and height" were studied from person describing skills.

Suggestions

. In the light of the findings of the study, some suggestions can be made for both practice and
future research. Suggestions for practice can be listed as follows: (a) using simultaneous prompting to
parents of children with ASD and teachers working with children with ASD in teaching challenging
skills such as describing people, (b) Teachers, administrators in all educational institutions interacting
with children with ASD. In-service trainings can be organized to inform people about describing skills
within the scope of security skills, (c) parent training programs for teaching safety and avoidance of
abuse to parents with children with special needs, and vocational training programs for teaching
security and protection from abuse skills to teachers with special needs students development programs
can be arranged. Suggestions for future research can be listed as follows: (a) when we look at the
literature, we could not find any research that aimed to teach the skills of describing people to children
with ASD. Therefore, in order to generalize the findings obtained in the study, similar studies were
repeated with different participants, (b) all stages of this study were carried out by the researcher. In
further research, studies in which different practitioners (e.g., siblings, mothers, teachers, peers) teach
teach skills within the scope of security skills. Further research can examine the effectiveness of other
practices (e.g., basic response teaching, embedded teaching) in teaching these behaviors, (c) more
research can be conducted on teaching safety and protection from abuse skills in children with ASD, (d)
physical education, which is included in the skills of describing people, can be investigated.
Applications in which characteristics are taught (eg, eye color, hair color and clothing attributes) can be
performed.
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