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Abstract

Preschool period is an important period when the first knowledge,
first skills and first values are acquired concerning life. Knowledge,
skills and values that are acquired in this period form the basis of
an individual’s future life and learnings. “Responsibility” is
involved as a value in different “value” classifications and
researches. The objective of this study is to examine the “value”
perceptions of preschool children via drawings, expressions of
children and interviews conducted with children on the basis of the
sample of “responsibility” value. The study included 60 children
from the age groups of three, four and five, who were attending a
nursery school in a city center of the Central Black Sea Region. The
data of this study, which was conducted in the phenomenologic
pattern that is among qualitative research patterns, were collected
via draw and express technique. Children who participated in the
study were given crayons and drawing papers and they were
asked to draw a picture about responsibility value. After
completing their drawings, children were taken into personal
interviews where they were asked to express their drawings.
Personal interviews were conducted with five children from every
age group and totally 15 children. Interviews with children were
recorded with a tape recorder. The study data were analyzed with
descriptive analysis and content analysis methods. As a result of
the study, it was determined that children from all age groups
drew pictures about “responsibility” value; however, three-year-
old children mainly scribbled. This result shows a consistency with
children’s line-drawing development. It was observed that
children aged four and five generally drew themes concerning the
responsibilities of helping their mother and father, taking care of
plants/flowers, feeding animals and self-care. Five-year-old
children were observed to involve a higher number of details in
their drawings and verbal expressions than other children.
Children’s drawings and verbal expressions showed that they all
had a positive perception about “responsibility” value.
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Introduction

The effect and role of early childhood education upon the life of children and their families are
rapidly increasing worldwide (Lee & Hayden, 2009; UNESCO, 2008). In the process of growth and
socialization, children form their own moral and ethical bases according to what they hear, experience
and the reflections of society (Veisson & Kuurme, 2010; as cited in Ulavare & Veisson, 2015). Childhood
is the strongest period when new concepts are brought in children (Witt & Kimple, 2008); thus,
preschool period when the personality is formed gives us an opportunity of providing values education
to children.

As values are abstract ideas, they can not be observed directly; however, individuals reflect their
values via their actions and reactions in many cases (Gunnestad, Merreaunet, & Onyango, 2015). Values
are ethical principles that contain good and desirable things, motivate and direct human behaviors,
affect decision-making processes and give us an opinion about how we should be and act (Cooper, 2014;
Rokeach, 1973; Sagiv, 2002; Schaefer, 2012; Schwartz, 1994; Simon, Howe, & Kirschenbaum, 1978).
Passing values on children has become even more important today for the future of society (Schiller &
Bryant, 2009). Trainers are strong pioneers of a sustainable change. However, it is primarily required to
acquire knowledge, skills, attitudes and values in order to transit into a sustainable society (UNESCO,
2014). Today, values are considered an important factor for a successfull development of society
(Doring, 2010).

Individuals determine value priorities according to their lives and value priorities vary
according to features like age, gender and income (Davidov, 2010; Schwartz, 2012). It is observed that
theoreticians like Rokeach (1973) and Schwartz (1994), who provide a resource to today’s value
researches, also involve “responsibility” value in their classifications concerning values. Responsibility
is defined as; “Individuals’ liability for the results of their own behaviors or an event that occurs within
the scope of their authority” (Turkish Language Society, 2016). Responsibility value is not an innate
feature and it is acquired and shaped with education and real life experiences in the process of life
(Gunnestad, Morreaunet, Granseth, & Vikan, 2013; Yesil, 2013; Yontar & Yurtal, 2009). According to a
number of researchers, preschool children are able to acquire values like responsibility, love, respect,
tolerance, benevolence, honesty, friendship, cooperation, happiness, mercy and sharing (Alpoge, 2011;
Balat & Dagal, 2009; Civelek, 2006; Ciiceloglu, 2001; Ding, 2011; Sapsaglam, 2015; Warneken &
Tomasello, 2007).

Values are acquired by children as from early ages. As a result of observing infants; Warneken
and Tomasello (2007) determined that 18-month-old infants helped their parents in daily routine at
home. Preschool curriculum (MEB, 2006) indicates that children aged three-four could take
responsibility in simple work at school, fulfill their daily routine and perform simple tasks; on the other
hand, children aged five-six could learn the skill of behaving responsibly as they start to realize the
results of their behaviors (MEB, 2006). It is required to bring the values in children as from early ages
(Karatekin & Sonmez, 2014). Thus, values education in educational activities that are conducted in early
childhood training centers is essential (Ulavare & Veisson, 2015).

The level of acquiring “responsibility” value in preschool children is closely associated with
how they perceive that value in a sense. Preschool children have a distinct use of visual memory and
drawing is an effective tool upon their processes of learning and expressing themselves. Jerome Bruner,
a theoretician on cognitive development, suggests that children develop visual memory rapidly in the
imaginary period and they picture an object or an event in the way they perceive it. This period
corresponds to Piaget’s preoperational stage (ages two-seven) in the cognitive development theory
(Senemoglu, 2007; Sahin, 2016).

Considering their developmental features; preschool children have some limitations in their
cognitive skills and thus, the skills of using language efficiently. On the other hand, preschool children
can express themselves in various ways. Temel and Dere (1999), Reggio Emilia suggest that the concept
of children’s “facial language” in the approach of early childhood education (Edwards, 1993) is used by
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children for expressing themselves in various ways like sculpting, displaying a dramatic play and
drawing. Being a way of self-expression for children; drawing can be considered an indicator of
children’s self-reflection, emotions and thoughts about events, inner world and mental development
(Saglam, 2011). Children approach to drawing as they approach to life. Drawings also reflect their
personality to a certain extent (Striker, 2005). Drawing is not only a pleasant activity for preschool
children, but also a way for expressing themselves (Hayes, Symington, & Martin, 1994). Children reflect
their emotions, thoughts, cultural features, opinions, personality traits and inner world through
drawing (Buyurgan & Buyurgan, 2007; Lin, 2006; Malchiodi, 2005). A detailed analysis of children’s
drawings may give information about their abilities, habits, personalities and relations with their
environment (Koppitz, 1984; Malchiodi, 2005; Yavuzer, 2007).

Examining the studies in literature; it is seen that there are some studies on values that are
expected to be acquired by preschool children (Balat & Dagal, 2009; Civelek, 2006; Ciiceloglu, 2001;
Dereli, 2014; Ding, 2011; Giinindi, 2015; Macready, 2009; Samur, 2011) and various researchers suggest
that “responsibility” value is among the values that can be acquired by preschool children (Alpoge,
2011; Atabey & Omeroglu, 2016; Neslitiirk, 2013; Sapsaglam, 2015). Besides, examining the studies on
children’s drawings in literature; it is seen that there are many studies on children’s perceptions about
themes and characters in story books (Hsiao & Chen, 2015), teacher figure (Daghoglu, 2011), inner world
(Bat1, 2012), emotions (Burkitt, Barrett, & Davis, 2009), reasoning of sample case (Leslie, Knobe, &
Cohen, 2006), perceptions about good-evil (Knobe & Roedder, 2009; Lee & Hyoung, 2012; Yiiksel, Canel,
Mutluy, Yilmaz, & Cap, 2015), family perceptions (Kaynak & Temel, 2015; Tiirkkan, 2004), perceptions
about the value of love (Giinindi, 2015), toy drawings (Karaman & Akyol, 2011) and examination of
colors they use (Akman, Karaaslan, Giiler, & Onci, 2006). On the other hand, there is no study on how
preschool children perceive responsibility value and how this value is examined via drawings and
verbal expressions.

In various studies, it has been emphasized that children express themselves in various ways
like play, drawing, drama due to the insufficiency in their vocabulary. Primary goal of this study is to
examine the perceptions of children about responsibility value on the basis of their drawings and verbal
expressions. The study is considered important as it contains drawing examples and verbal expressions
concerning the perceptions of children about “responsibility” value and reveals findings by describing
an abstract concept like “responsibility” value.

Method

This study was conducted by using qualitative research method in the phenomenologic pattern.
Phenomenology focuses on phenomenon that are realized but do not give a detailed sense.
Phenomenon, on the other hand, are encountered as life events, experiences, perceptions, concepts and
conditions (Yildinm & Simsek, 2013). Phenomenology studies try to explain the perceptions of
individuals about phenomenon (things that are perceived with senses), meanings they attribute to them
and feelings about phenomenon (Patton, 2014). The phenomenon that is tried to be explained in this
study is the perceptions of preschool children about “responsibility” value.

Study Group

The study included 60 children (n=60) from the age groups of three (20 children), four (20
children) and five (20 children), who were attending an independent nursery school in the spring term
of the school year of 2015-2016. All the children in the study group had a normal development and no
special need. The study group was formed by using homogeneous sampling technique (Patton, 1987),
which is one of the techniques of the purposeful sampling method. Even though three-year-old children
are in the stage of scribbling according to the artistic developmental stages of Kellogg, they were
included in the study group for the purpose of determining their thoughts and verbal explanations
about “responsibility” value.
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Data Collection

The study data were obtained via draw and express technique. The children were given A-3
drawing papers and crayons by the researcher and then they were asked to draw a picture about
“responsibility” value. Children were not informed about the concept before the application and there
was no time limitation about the drawing activity. During the drawing activity, the researcher took
notes on drawings about the figures drawn by children. After completing their drawings, all the
children were taken into personal interviews where they were asked to express their drawings.

Expressions of children were recorded with a tape recorder and then they were written out.
After completing the drawing activity, five children from every age group were interviewed for the
purpose of determining the thoughts and perceptions of children about “responsibility” value via open-
ended questions. The following questions were addressed to the children during personal interviews;

Question 1: What is responsibility?
Question 2: How do individuals with responsibility act/what do they do?

Data Analysis

The study data were analyzed by using two different methods: Content analysis and descriptive
analysis. Children’s drawings were analyzed according to the content analysis method. Content
analysis method tries to determine relations and concepts (Yildirim & Simsek, 2013). According to the
findings that were acquired in the process of content analysis, children’s drawings were examined
under three categories as; distribution of “responsibility”-themed drawings according to age groups,
distribution of “responsibility”-themed drawings according to the environment where they were drawn
and distribution of “responsibility”-themed drawings according to the type of “responsibility”.
Findings under these categories were turned into digital data in tables. The data acquired from the
interviews with children, on the other hand, were analyzed via descriptive analysis method. Descriptive
analysis is the presentation of data according to previously formed themes (Yildirim & Simsek, 2013).

Validity and reliability matter for all researchers. Validity and reliability of studies are
determined by using various methods and techniques. In this study, the validity and reliability were
determined by using triangulation technique. There are four types of triangulation techniques as;
method triangulation, resource triangulation, analyzer triangulation and theory/viewpoint
triangulation (Patton, 2014). The techniques of data resource triangulation and analyzer triangulation
were used in this study.

While analyzing the study data, the researcher formed categories and codes for children’s
drawings and expressions. These categories and codes were coded separately by the researcher and an
expert and the consistency between the coders were examined. Reliability of the data analysis was tested
by using Miles and Huberman (1994)’s formula of Agreement Percentage=[Agreement/ (Agreement +
Disagreement) X 100]. Accordingly, the agreement percentage between the coders was determined as
98% for the drawing technique and 96% for interviews.
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Results

This part of the study involves findings that were acquired by examining children’s drawings
and interviews. Study findings were presented under the titles of; distribution of “responsibility”-
themed drawings according to age groups, distribution of “responsibility”-themed drawings according
to the environment where they were drawn and distribution of “responsibility”-themed drawings
according to the type of “responsibility”. First of all, “responsibility”-themed drawings of children in
the study group were examined and their distributions are given in Table 1.

Table 1. Distribution of “Responsibility”-Themed Drawings According to Age Groups

Age Group N f %
3 Years 20 3 15
4 Years 20 11 55
5 Years 20 19 95

Examining the distribution of “responsibility”-themed drawings by children according to age
groups; three children in the age group of three (15%), 11 children in the age group of four (55%), 19
children in the age group of five (95%) and totally 33 children had “responsibility” -themed drawings.
It was observed that the number of “responsibility”-themed drawings increased in parallel with the
increase of children’s age. It was observed that all the children especially in the age group of five, except
for one, had “responsibility”-themed drawings. Findings concerning the distribution of
“responsibility”-themed drawings according to the environment where they were drawn are presented
in Table 2.

Table 2. Distribution of “Responsibility”-Themed Drawings According to the
Environment Where They were Drawn

Age Group n Environment f %
Responsibilities in Home ” 10
3 Years 20 Environr'ne.zr'lt‘ '
Responsibilities in Other 1 5
Environments
Responsibilities in Home 9 45
4 Yoars 20 Envirom'ngr}t‘ '
Responsibilities in Other
. 2 10
Environments
I];esl?onmblht:es in Home 14 70
nvironmen
5Y 20
ears Responsibilities in Other
. 7 35
Environments

Examining the findings in Table 2; two children in the age group of three (10%) had
“responsibility”-themed drawings in home environment and one child (5%) in other environments.
Nine children in the age group of four (45%) had “responsibility”-themed drawings in home
environment and two children (10%) in other environments. 14 children in the age group of five (70%)
had “responsibility”-themed drawings in home environment and seven children (35%) in other
environments. Examining children’s drawings in the study according to the environment where they
were drawn; it was observed that 25 children had “responsibility”-themed drawings in home
environment and 10 children in other environments. Based on this finding; it could be suggested that
children primarily realize and learn responsibilities in home environment. This condition is associated
with proximodistal principle, which is one of the basic principles in children’s development and
learning. Table 3 shows findings concerning the distribution of “responsibility”-themed drawings
according to the type of responsibility.
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Table 3. Distribution of “Responsibility”-Themed Drawings According to the Type of Responsibility
Age

Group n “Responsibility”-Themed Drawings f %
Taking Care of Plants/Trees 1 5
3 Years 20 Putting on/Reorganizing Clothes 1 5
Helping Mother in Housework 2 10
Helping Mother in Housework 1 5
Taking Care of Plants/Trees 5 25
Feeding/Taking Care of Animals 1 5
4 Years 20 Collecting Toys 1 5
Making the Bed 4 20
Eating Healthily 1 5
Fulfilling Daily Life Skills 1 5
Helping Mother in Housework 2 10
Helping Father 1 5
Taking Care of Plants/Trees 6 30
Feeding/Taking Care of Animals 8 40
Collecting Toys 5 25
Putting on/Reorganizing Clothes 2 10
Tidying up the Room 2 10
Making the Bed 4 20
SYears 20 iing Healthily 2 10
Collecting Eggs 1 5
Plugging the Tablet out 1 5
Keeping away from the Tablet 1 5
Picking up Sister from School 1 5
Picking Apples 1 5
Turning off the Lights, Taps, the TV When Unnecessary 1 5
Shelving the Books 1 5

Table 3 shows findings concerning the types of responsibility drawn by children. Accordingly;
one child in the age group of three (5%) had “responsibility”-themed drawings in taking care of
plants/trees, one child (5%) in putting on/reorganizing clothes and two children (10%) in helping mother
in housework. Five children in the age group of four (25%) had “responsibility”-themed drawings in
taking care of plants/trees, four children (20%) in making the bed, one child (5%) in helping mother in
housework, one child (5%) in feeding/taking care of animals, one child (5%) in collecting toys, one child
(5%) in eating healthily and one child (5%) in fulfilling daily life skills. Eight children in the age group
of five (40%) had “responsibility”-themed drawings in feeding/taking care of animals, six children (30%)
in taking care of plants/trees, five children (25%) in collecting toys, four children (20%) in making the
bed, two children (10%) in helping mother in housework, two children (10%) in putting on/reorganizing
clothes, two children (10%) in tidying up the room, two children (10%) in eating healthily, one child
(5%) in helping father, one child (5%) in collecting eggs, one child (5%) in plugging the tablet out, one
child (5%) in keeping away from the tablet, one child (5%) in picking up sister from school, one child
(5%) in picking apples, one child (5%) in turning off the lights, taps, the TV when unnecessary and one
child (5%) in shelving the books. Embracing the findings in Table 3 in general; it was observed that
children had “responsibility”-themed drawings in home environment mainly like taking care of and
feeding other living creatures. Figure 1 shows the examples of “responsibility”-themed drawings by
three-year-old children.
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R-1. Example of drawing by
a three-year-old child: In this
drawing, the child represents
her/his responsibility of
reorganizing clothes in
her/his closet.

R-2. Example of drawing by

a three-year-old child: In this

drawing, the child represents
a plane.

R-3. Example of drawing
by a three-year-old child:
In this drawing, the child
represents her/his
responsibility of helping
her/his mother to prepare
dinner.

R-4. Example of
drawing by a three-
year-old child: In this
drawing, the child
represents her/his
responsibility of
helping her/his mother
to clear the dinner
table.

Figure 1. Some Examples of the Drawings by Three-Year-Old Children Concerning Responsibility

Value

Examining the examples of the drawings by three-year-old children in Figure 1; it was observed
that children had “responsibility”-themed drawings in reorganizing clothes (R-1), helping mother (R-3)
and helping mother to clear the dinner table (R-4). It was also observed that children generally drew
their pictures as scribbling and they did not draw distinct figures, which is associated with children’s
line-drawing development. Because children in this age group are in the stage of scribbling according
to the line-drawing development. On the other hand, examining the expressions of children concerning
their drawings; it was observed that they perceived “responsibility” value positively and were aware
of this value. Figure 2 shows the examples of the drawings by four-year-old children.
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R-5. Example of drawing by
a four-year-old child: In this
drawing, the child represents
her/his responsibility of
watering the flowers to make
them grow. She/he tells that
small flowers will turn into
big flowers when they are
watered.

R-6. Example of drawing
by a four-year-old child: In
this drawing, the child
represents her/his
responsibility of watering
the flowers and the trees.

R-7. Example of drawing
by a four-year-old child: In
this drawing, the child
represents her/his
responsibility of helping
her/his mother to clear the
dinner table.

R-8. Example of drawing
by a four-year-old child:
In this drawing, the child
represents her/his
responsibility of helping
her/his mother to prepare
the breakfast table.

Figure 2. Some Examples of the Drawings by Four-Year-Old Children Concerning Responsibility

Value

Examining the examples of the drawings by four-year-old children in Figure 2; it was observed
that children had “responsibility”-themed drawings in watering the flowers (R-5), watering the trees
(R-6), helping mother to clear the dinner table (R-7) and helping mother to prepare the breakfast table
(R-8). Embracing the drawings by four-year-old children as a whole; it was observed that children drew
distinct figures of humans, plants and objects. It was also observed that children perceived
“responsibility” value positively, which was apparent in both their drawings and expressions about
drawings. It was observed that the drawings by four-year-old children involved more details and
conditions than the drawings by three-year-old children and their drawings were more distinct, which
is associated with the progress in children’s cognitive development and line-drawing development.
Figure 3 shows the examples of the drawings by five-year-old children.
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R-9. Example of drawing by
a five-year-old child: In this
drawing, the child represents
her/his responsibility of
feeding the fish in the
aquarium, plugging the
tablet in, but keeping away
from playing games on the
tablet.

R-10. Example of drawing
by a five-year-old child: In
this drawing, the child
represents her/himself in
Africa and her/his
responsibility of feeding
the animals. The child also
has a cheetah drawing and
tells that they can swim in
water and that she/he had
learned it from a
documentary program.

R-11. Example of drawing
by a five-year-old child: In
this drawing, the child
separates the drawing
paper into 12 parts and
describes different
responsibilities in each
part, such as; giving the
dog a bone, feeding the
fish, collecting chicken
eggs, making the bed,
collecting toys, eating

R-12. Example of
drawing by a five-year-
old child: In this
drawing, the child
represents her/his
responsibility of feeding
the cat, reorganizing
clothes in her/his closet
and reorganizing the
books with her/his father.

healthily and eating fruits.

Figure 3. Some Examples of the Drawings by Five-Year-Old Children Concerning Responsibility
Value

Examining the examples of the drawings by five-year-old children in Figure 3; it was observed
that children had “responsibility”-themed drawings in feeding the fish in the aquarium and keeping
away from playing games on the tablet (R-9), feeding the animals in Africa, (R-10), giving the dog a
bone, feeding the fish, collecting chicken eggs, making the bed, collecting toys, eating healthily, eating
fruits (R-11), feeding the cat, reorganizing clothes in the closet and reorganizing the books with father
(R-12). Embracing the drawings by five-year-old children as a whole; it was observed that children drew
more distinct figures and involved more details and types of responsibility in parallel with the increase
of their age. It was also observed that five-year-old children involved other living creatures and their
responsibilities for these living creatures in their drawings more frequently than other age groups. The
drawings and expressions of five-year-old children showed that they also perceived “responsibility”
value positively.

Two questions were addressed to the children that participated in the study, for the purpose of
determining their conceptual perceptions and awareness of “responsibility” value: 1- “What is
responsibility”?, 2- “How do individuals with responsibility act/what do they do”? The responses were
coded as; (3.1. / 1. Three-year-old child) for three-year-old children, (4.1. / 1. Four-year-old child) for
four-year-old children and (5.1. / 1. Five-year-old child) for five-year-old children. Table 4 shows the
responses of children to the research questions.
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What is
Responsibility?

Responses of Three-Year-Olds

Responses of Four-Year-Olds

Responses of Five-Year-Olds

3.1. Reorganizing clothes, keeping
the laundry and our room tidy.

4.1. Covering the water, watering
the flowers.

5.1. It includes many things like
feeding the fish, the parrot and the
frogs everyday, tidying up the room.

3.2. Collecting our clothes and toys,
putting on our clothes, going to
school.

4.2. Protecting ourselves in order not
to get sick, eating, tidying up our
room, keeping away from cutting
the cat’s tail.

5.2. It includes the things we need to
do like feeding the bird, helping
mom, helping dad, collecting toys in
the classroom, having a good
breakfast, tidying up the room.

3.3. Being nice to children, keeping
away from hitting people.

4.3. Cleaning our home,
reorganizing the room for guests,
helping mom, hanging out the
laundry with mom.

5.3. Tidying up the room, putting on
our clothes, helping mom, feeding
the animals; fathers are responsible
for taking their kids to school and
mothers are responsible for doing
the housework.

3. 4. Eating, telling mom that we
have a runny nose, going to school.

4.4. Making our bed, putting on our
shoes and coat, collecting our toys,
helping mom.

5.4. Doing our work, tidying up the
room, eating healthily, feeding the
fish and the bird, keeping away from
watching the television a lot.

3.5. Collecting our toys, playing
with our siblings, keeping away
from climbing up the showcase,
clearing the dinner table with mom
and dad.

4.5. Making our bed, helping mom,
collecting our toys, reorganizing our
schoolbag.

5.5. Collecting our toys, turning off
the television, the lights and the taps
(after washing our hands), making
our bed, washing our hands when
they get dirty.

How Do
Individuals with
Responsibility
Act/What Do
They Do?

3.1. They draw, get dressed by
themselves, prepare their begs, make
home.

4.1. They feed their dogs, cats and
birds.

5.1. They tidy up their room, help
their mother, tidy up the hall, keep
away from drawing on the walls, do
things neatly.

3.2. They are nice, not evil.

4.2. They are not furious, they need
to laugh, listen to their parents, (the
firemen) need to put out the fire.

5.2. They are nice, do good things,
tidy up their room, help their
mother.

3.3. Fathers work and go to school.

4.3. They are nice, tidy up the house,
hang out the laundry, wash the
dishes.

5.3. They help others, give water to
animals, help animals.

3.4. They are cute.

4.4, They need to be smart and nice
and keep away from upsetting their
mother, they tidy up the house with
their mother and prepare breakfast
for her.

5.4. They are nice and they help
others.

3.5. They help their mother, go
home from school, eat and then go
to bed.

4.5. They are good and
hardworking, buy bread from the
market.

5.5. They do their responsibilities,
turn off the taps, shut the door,
become very happy when they do
their responsibilities. Figure 4 shows
some examples of the drawings by
children.

Examining the responses in Table 4; it was observed that three-year-old children mainly
associated the work in home environment like collecting toys and making the bed (3.1./3.2./3.4./3.
5.) and the rules established for them with “responsibility” value. The responses of four-year-old

children showed that they were aware of their responsibilities in home environment like collecting toys
(4. 4.), making the bed (4. 4. / 4. 5.) and responsibilities towards other people and living creatures
especially like helping their mother (4. 3. / 4. 4. /4. 5.) and watering the flowers (4. 1.). Examining the
responses of five-year-old children; it was observed that they involved not only the tasks to be
performed in home environment (5. 1. /5. 2. / 5. 4. / 5. 5.), but also their responsibilities towards their
parents (5. 2./ 5. 3.) and other living creatures (5. 1. / 5. 2. / 5. 3. / 5. 4.). The responses of five-year-old
children showed that they were also aware of the responsibilities of other people like their parents (5.
3.). Examining the responses of children to the question, “What is responsibility?”; it was observed that
their expressions about “responsibility” value became varied and also included other people and other
living creatures in parallel with the increase of their age.
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Examining the responses to the second research question, “How do individuals with
responsibility act/what do they do?”; it was observed that children generally perceived “responsibility”
value positively and expressed individuals with responsibility using their positive characteristics. It was
observed that children expressed individuals with responsibility as people who helped their mother (3.
5./4.4./5.2.), were nice (3. 2/ 4. 3./ 5. 2.), took care of and fed other living creatures (4. 1. / 5. 3.),
helped others (5. 3.), were cute (3. 4. / 4. 2.) and obeyed rules (3. 5. / 4. 2. / 5. 1.). All expressions of
children concerning “responsibility” value involved positive characteristics and behavioral features.
Embracing the responses to the research questions as a whole; it was observed that children were
conceptually aware of “responsibility” value and perceived this value positively.

Discussion, Conclusion and Suggestions

This study was conducted for the purpose of determining “responsibility” value perceptions of
preschool children in the age groups of three, four and five via their drawings and verbal expressions.
The study data were were obtained via draw and express technique. The obtained data were analyzed
via content analysis and descriptive analysis techniques. Interviews were conducted with children
concerning “responsibility” value for the purpose of supporting the study data with secondary
data/way. Yavuzer (2012) stated that it would not be appropriate to evaluate children’s drawings only
on the basis of findings concerning the drawings and it was necessary to support the findings with other
findings acquired via another method.

In the study, three children from the age group of three, 11 children from the age group of four
and 19 children from the age group of five had “responsibility”-themed drawings. Examining children’s
drawings; it was observed that three-year-old children had “responsibility”-themed drawings at a lower
rate than other age groups, which is associated with the fact that children in this age group are in the
stage of scribbling according to the line-drawing development and their abilities (Golomb, 2004) and
cognitive development increase in parallel with the increase of their age (Golomb, 2004; Collado, 1999).
Children’s line-drawing development occurs in five stages as; scribble stage from two to four years of
age, pre-schematic stage from four to seven years of age, schematic stage from seven to nine years of
age, realism (grouping) stage from nine to twelve years of age and apparent naturalism stage from
twelve to fourteen years of age (Collado 1999; Yavuzer 2003). In the studies of Brown (1990) and Cox et
al. (2001); children were asked to draw a person and it was determined that details were used more by
older children than younger children and girls than boys (Brown, 1990; Cox et al., 2001 as cited in
Kindap, 2005). Examining children’s drawings within the scope of the study; it was observed that they
drew more distinct figures and involved more details in parallel with the increase of their age.

Examining the findings concerning the environments that involved “responsibility” value in
children’s “responsibility”-themed drawings; it was observed that 25 children had drawings in home
environment and 10 children in other environments, which signifies that children primarily realize the
responsibilities in home environment and family has a considerable effect upon children. Parents have
a great effect upon children. In a sense, parents are the closest human beings to children in the age group
of 0-6 in meeting all their needs and also their first teachers (Gordon, 1993). Historically, the values
education has been shared between three institutions as family, religion and school (Lickona, 1991).
Values education is an important part of children’s development and this development is considerably
affected by the expectations of families (Wiley, 2000). Family is the origin of values education (Aydin &
Giirler, 2013). Family and environment play an important role in bringing society-related skills,
attitudes and values in children (UNICEF, 2012). In the process of learning moral values, it is very
important for children to imitate adults and take them as a model and interact with their peers and
siblings (Akman, 2011).
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Examining children’s drawings according to the type of “responsibility” portrayed in the
drawings; it was observed that children generally perceived “responsibility” value positively and
reflected this on their drawings. Regarding “responsibility” value; children mainly drew about taking
care of/feeding animals, taking care of plants/trees, making the bed, collecting toys, putting
on/reorganizing clothes and helping mother-father. In the study of Yiiksel et al. (2015), children were
asked to draw pictures concerning the concepts of good and evil. As a result of the study, it was
observed that children aged 5-6 portrayed the values of love, friendship, responsibility and benevolence
concerning the concept of “good”. In the study of Giinindi (2015), the love perceptions of preschool
children were examined via their drawings and it was observed that they portrayed elements like family
members, friends, flowers, balloons, clouds and hearts concerning the value of love. In the study of
Bacigalupa (2005), nursery school children were made listen to stories on the values of honesty,
benevolence and sharing; the stories were discussed and then the children were asked to draw the main
theme and the characters. According to the study results, children qualified the main theme, characters
and character behaviors in stories accurately as good and evil.

Three-year-old children, who are in the scribble stage in terms of line development, failed in
describing “responsibility” value in their drawings, which is one of the expected results of the study.
Three-year-old children were included in the study for the purpose of determining the conceptual
perceptions of children concerning “responsibility” value. In the study process, interviews were
conducted with five children from every age group and totally 15 children and they were asked, “What
is responsibility?” (Question 1) and “How do individuals with responsibility act/what do they do?”
(Question 2). Examining the responses of children to the question, “What is responsibility?” (Question
1); it was observed that three-year-old children mainly associated the work in home environment like
collecting toys and making the bed (3. 1. /3. 4./ 3. 5.) and the rules established for them with “responsibility”
value. The responses of four-year-old children showed that they were aware of their responsibilities in
home environment like collecting toys (4. 5.), putting on/reorganizing clothes and responsibilities towards
other people and living creatures especially like helping their mother (4. 3.) and watering the flowers (4. 1.).
Examining the responses of five-year-old children; it was observed that they involved not only the tasks
to be performed in home environment, but also their responsibilities towards their parents and other living
creatures (5. 1./ 5.2./5.5.). It was observed that children’s expressions about “responsibility” value
became varied and also included other people and other living creatures in parallel with the increase of
their age and they were conceptually aware of “responsibility” value.

Examining the responses of children to the second question, “How do individuals with
responsibility act/what do they do?” (Question 2); it was observed that they used expressions like, They
are nice, not evil (3.2.), they are cute (3.4.), they are not furious (4.2.), they need to be smart and nice (4.2.), they
are nice (5.2.), they are good (5.4.), they get dressed by themselves (3.1.), they listen to their parents (4.2.), they
help their mother (5.2.), they turn off the taps, do their responsibilities and become very happy when they do their
responsibilities (5.5.). Children’s verbal expressions had similarities with their drawings. They drew
themes like fulfilling their tasks in home environment, obeying the rules, helping their parents, taking
care of and feeding other living creatures and generally portrayed “responsibility” value with positive
contents.

Embracing both visual and verbal findings in the study, it was observed that children in the age
groups of three, four and five visually and accurately expressed “responsibility” value via both their
drawings and concepts. All drawings and verbal expressions of children concerning “responsibility”
value had a positive content. Children mainly had “responsibility”-themed drawings and verbal
expressions in home environment. It was observed that children involved more details in their verbal
expressions and drawings in parallel with the increase of their age. This change is associated with the
increase of children’s line-drawing development, handicraft and cognitive development (Oktay, 2004;
Yavuzer, 2012). Children’s drawings and verbal expressions that were acquired from interviews
showed that they perceived “responsibility” value positively and were aware of behavioral skills
required by this value.
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The study is based on examining the perceptions concerning “responsibility” value via the
drawings and verbal expressions of children. However, preschool children are able to express many
different knowledge, skills and values. Thus studies that involve different methods like play, drama
and observation may present different findings. “Responsibility” value is an important value that affects
individuals” academic and social life. This value is primarily acquired in family. As the study findings
suggest; children learn their responsibilities primarily in the family environment. Therefore, it is
required to inform parents about the importance of “responsibility” value and how to bring this value
in children, and encourage family members for this. As the study findings suggest; children perceive
the care and feeding of other living creatures like plants and animals also as a “responsibility”. Thus, it
is recommended for parents and teachers to give preschool children responsibilities like taking care of
plants and animals in home and school environment as such tasks will enable them to acquire
“responsibility” value. As there are many “responsibilities” for children (like collecting toys,
distributing materials, obeying the rules, performing the tasks) in preschool educational environments;
preschool teachers should present “responsibility” opportunities and real life experiences to children in
the process of education. It is recommended for the Ministry of National Education to prepare “Turkish
National Values Curriculum (TNVC)” aimed at all values, primarily “responsibility” value and all
educational stages, and apply it in all educational stages. This study is limited with the drawings and
verbal expressions of preschool children aged three, four and five concerning “responsibility” value. It
is recommended for researchers to conduct studies that involve different research methods, different
study groups and different values.

299



Education and Science 2017, Vol 42, No 189, 287-303 0. Sapsaglam

References
Akman, B. (2011). Okul 6ncesi dénem degerler egitiminde ailenin rolii. In A. Arikan (Ed.), Okul Oncesi
Dénemde Degerler Egitimi (pp. 149-164). Eskisehir: Anadolu Universitesi Web-Ofset Tesisi.

Akman, B., Karaaslan, T. B., Giiler, T., & Oncii, E. C. (2006). Okul 6ncesi donem ¢ocuklarinin duygusal
yliz ifadelerini yansitan insan figiirii ¢izimlerinde kullandiklar1 renklerin incelenmesi. Egitim ve
Bilim, 31(141), 61-70.

Alpoge, G. (2011). Okul 6ncesinde deger egitimi. Istanbul: Bilgi.

Atabey, D., & Omeroglu, E. (2016). Okul oncesi sosyal degerler kazanimi Olgeginin gelistirilmesi.
Balikesir Universitesi Sosyal Bilimler Enstitiisii Dergisi, 19(35), 101-136.

Aydin, M. Z., & Giirler S. A. (2013). Okulda degerler egitimi: yontemler-etkinlikler-kaynaklar. Ankara: Nobel.

Bacigalupa, C. D. (2005). Kindergartners’ understandings of stories with prosocial themes (Doctoral
dissertation). University of Minnesota, Minnesota. Available from ProQuest Dissertations and
Theses database. (UMI No. AAT 3172780)

Balat, G. U., & Dagal, A. B. (2009). Okul oncesi donemde degerler eitimi etkinlikleri. Ankara: Kok Yayincilik.

Bati, D. (2012). (4-12 yas) Cocuk resimleri ve onlarin i¢ diinyalarimin resimlerine yansimas: (Unpublished
master’s thesis). Dokuz Eyliil University Graduate School of Educational Sciences, Izmir.
Burkitt, E., Barrett, M., & Davis, A. (2005). Drawings of emotionally characterised figures by children
from diffrent educational backgrounds. International Journal of Art & Design Education, 24(1), 71-83.
Buyurgan, S., & Buyurgan, U. (2007). Sanat egitimi ve 6gretimi (2. ed.). Ankara: Pegem Akademi.
Civelek, B. (2006). Cocuklara sorumluluk bilinci kazandirmak. Coluk Cocuk Aylik Anne Baba Egitimci
Dergisi, March(58), s. 20-22.
Collado E. Y. (1999): The role of spontaneous drawing in the development of children in the early
childhood settings. Retrieved from http://files.eric.ed.gov/fulltext/ED438898.pdf?accno
Cooper, D. (2014). Character education: a study of an elementary school leadership Academy (Unpublished
doctoral dissertation). Wilmington University, Wilmington.
Ciiceloglu, D. (2001). Yetiskin Cocuklar. Istanbul: Remzi Kitabevi.
Daglioglu, H. E. (2011). 5-7 Yas grubu c¢ocuklarin resimlerine yansiyan Ogretmen figiirtiniin
karsilagtirmali olarak incelenmesi. Egitim ve Bilim, 36(160), 144-157.
Davidov, E. (2010). Testing for comparability of human values a cross countries and time with the third
round of the european social survey. International Journal of Comparative Sociology, 51, 171-191.

Dereli, I. E. (2014). Degerler egitimi programinin 5-6 yas ¢ocuklarin sosyal gelisimine etkisi: Sosyal
beceri, psiko-sosyal gelisim ve sosyal problem ¢6zme becerisi. Kuram ve Uygulamada Egitim
Bilimleri, 14(1), 249-268

Ding, B. (2011). Okuldncesi dénemde degerler egitiminin yeri ve onemi. In A. Arikan (Ed.), Okuléncesi
Dénemde Degerler Egitimi (pp. 149-164). Eskisehir: Anadolu Universitesi Web-Ofset Tesisi.

Doring, A. K. (2010). Assessing children’s values: an exploratory study. Journal of Psycho educational
Assessment, 28(6), 564-577.

Edwards, C. (1993). The hundred languages of children: The Reggio Emilia approach to early childhood
education. Norwood: Ablex Publishing Corporation.

Golomb, C. (2004) The child’s creation of a pictorial world. Mahwah, NJ: Lawrence Erlbaum.
Gordon, T. (1993). Etkili Ogretmenlik Egitimi. (E. Aksay, & B. Ozkan, Trans.) Istanbul: YA-PA.

Gunnestad, A., Meorreaunet, S., Granseth, I, & Vikan, A. (2013). Barns oppfatning av tilgivelse
[Children’s understanding of forgiveness]. Norsk Pedagogisk Tidsskrift. In Forum for pedagogikk og
fagdidaktikk (pp. 408-417).

300


http://files.eric.ed.gov/fulltext/ED438898.pdf?accno

Education and Science 2017, Vol 42, No 189, 287-303 0. Sapsaglam

Gunnestad, A., Morreaunet, S., & Onyango, S. (2015) An international perspective on value learning in
the kindergarten - exemplified by the value forgiveness, Early Child Development and Care, 185(11-
12), 1894-1911, doi: 10.1080/03004430.2015.1028384

Giinindji, Y. (2015). Preschool children’s perceptions of the value of affection as seen in their drawings.
International Electronic Journal of Elementary Education, 7(3), 371-382.

Hayes, D., Symington, D., & Martin, M. (1994). Drawing during science activity in the primary school.
International Journal of Science Education, 16, 265-277.

Hsiao, C. Y., & Chen, C. M. (2015). Examining kindergarteners’ drawings for their perspectives on
picture books’ themes and characters. International Education Studies, 8(11), 40-49.

Karaman, Y., & Akyol Koksal A. (2011). Okul oncesi egitim kurumlarina devam eden ¢ocuklarin
yaptiklari resimlerde oyuncak cizimlerinin incelenmesi. C.U. Sosyal Bilimler Enstitiisii Dergisi, 20(3),
2011, 277-296

Karatekin, K., & Sénmez, O. F. (2014). Farkli yonleriyle degerler egitimi. In R. Turan, & K. Ulusoy (Eds.).
Cevresel degerler ve egitimi (pp. 115-140). Ankara: Pegem Akademi.

Kaynak, K. B., & Temel, Z.F. (2015). 4-6 yaslar1 arasindaki ¢ocuklarin ¢izimlerindeki aile algilarinin
belirlenmesi. Turkish Studies - International Periodical for the Languages, Literature and History of
Turkish or Turkic, 10(7), 575-598, doi: 10.7827/TurkishStudies.8151

Kindap, S. (2005). Cocuk c¢izimlerinde temsil ve ifade: Dogrusal ve dogrusal olmayan gelisim. Tiirk
Psikoloji Dergisi, 20, 25-43.

Knobe, J. P., & Roedder, E. (2009). The ordinary concept of valuing. Metaethics. Philosophical Issues, 19,
131-147.

Koppitz, E. (1984). Psychological evaluation of Human Figure Drawings by middle school pupils. London:
Grune and Stratton.

Lee, D. S.,, & Hyoung, R. K. (2012). The categorization of “Bad animal” and its relation to animal
appearances: A study of 6-year-old children’s perceptions. Journal of Social, Evolutionary & Cultural
Psychology, 6(1), 32-49.

Lee, Y., & Hayden, M. (2009). Early childhood care and education: Worldwide challenges and
progresses. Current Issues in Comparative Education, 11, 3-5.

Leslie, A., Knobe, J. P., & Cohen, A. (2006). Acting intentionally and the side-effect effect: “Theory of
mind” and moral judgment. Psychological Science, 17, 421-427.

Lickona, T. (1991). Educating for character: how our schools can teach respect and responsibility. New York:
BantamBooks.

Lin, M. Y. (2006). Appreciation and application of picture books. Taipei: Psychological Press.

Macready, T. (2009).Learning social responsibility in schools: A restorative practice. Educational
Psychology in Practice, 25(3), 211-220.

Malchiodi, C. A. (2005). Cocuklarin Resimlerini Anlamak (T. Yurtbay, Trans.) Istanbul: Epsilon Yaymailik.
MEB. (2006). Okul oncesi egitim programi. Ankara: MEB.

Miles, M. B., & Huberman, A. M. (1994). Qualitative data analysis: An expanded sourcebook. California:
Sage.

Neslitiirk, S. (2013). Anne degerler egitimi programimn 5-6 yas cocuklarmin sosyal beceri diizeyine etkisi
(Unpublished doctoral dissertation). Selguk University, Graduate School of Social Sciences, Konya.

Oktay, A. (2004). Yasamn sihirli yillari: Okul 6ncesi donem. Istanbul: Epsilon Yaymevi.
Patton, M. Q. (1987). How to use qualitative methods in evaluation. Newbury Park, CA: Sage.

Patton, M. Q. (2014). Nitel arastirma ve degerlendirme yontemleri. (M. Biitiin, & S. B. Demir, Trans. Eds.).
Ankara: Pegem Akademi.

Rokeach, M. (1973). The nature of human values. New York: Free Pres.

301



Education and Science 2017, Vol 42, No 189, 287-303 0. Sapsaglam

Saglam, M. (2011). Bosanma Siirecinde Olan Ailelerdeki Cocuklarin Aile Algilarimin ve Sorunlarinin Resimler
Aracilig1 Incelenmesi (Unpublished master’s thesis). Ankara University Graduate School of Natural
and Applied Sciences, Ankara.

Sagiv, L. (2002). Vocational interests and basic values. Journal of Career Assessment, 10(2), 233-257.

Samur, O. A. (2011). Degerler egitimi programimin 6 yas cocuklarmin sosyal ve duygusal gelisimlerine etkisi
(Unpublished doctoral dissertation), Selcuk University Graduate School of Social Sciences, Konya.

Sapsaglam, O. (2015). Anasinifina devam eden cocuklara uygulanan sosyal degerler egitimi programinin sosyal
beceri kazanumina etkisinin incelenmesi (Unpublished doctoral dissertation). Ankara University
Graduate School of Educational Sciences, Ankara.

Schaefer, M. P. (2012). Determining methods for teaching character education in elementary schools
(Unpublished doctoral dissertation). Northcentral University, Arizona.

Schiller, P., & Bryant, T. (2009). Teaching 16 basic values to young children. Tartu: Studium Publishing
House.

Schwartz, S. H. (1994). Are there iiniversal aspects in the structure and content of human values? Journal
of Social Issues, 50(4), 19-45.

Schwartz, S. H. (2012). Studying values: personal adventure, future directions. Journal of Cross-Cultural
Psychology, 42(2), 307-319.

Senemoglu, N. (2007). Gelisim §grenme ve 6¢retim (kuramdan uygulamaya). Istanbul: Géniil Yaymevi.

Simon, S. B., Howe, L. B., & Kirschenbaum, H. (1978). Values clarification: A handbook of practical strategies
for teachers ands tudents. New York: A&W Publishers.

Striker, S. (2005). Cocuklarda sanat egitimi. Istanbul: Epsilon Yayincilik.

Sahin, H. (2016). Okul oOncesi fen egitiminde analoji yontemi ve analojinin okul Oncesi egitim
8 ny ] 8
programlarinda yer alma diizeyi. Uluslararas: Tiirk Egitim Bilimleri Dergisi, 4(6), 48-61.

Temel, Z. F., & Dere, H. (1999). Okul oncesi egitimde yaklasimlar, gazi iiniversitesi anaokulu/ anasinifi
dgretmeni el kitabr. Istanbul: YA-PA Yayinlar1.

Turkish Language Society. (2016). Biiytiik Tiirkge sozliigii. Retrieved from http://www.tdk.gov.tr

Tiirkkan, B. (2004). Okul 6ncesi donem c¢ocuklarinin yaptiklari resimlerin aile yasamlarma iliskin
ipuglar1 bakimindan degerlendirilmesi. In I. Uluslararas: Okul Oncesi Egitimi Kongresi Bildiri Kitab:
(pp- 79-97). Istanbul: YA-PA Yaynlar:.

UNICEF. (2012). Global evaluation of life skills education programmes. Retrieved from
http://unicef.org/evaluation/files/USA-2012-011-1GLSEE

UNESCO. (2008). What approaches to linking ECCE and primary education? United Nations policy brief on
early childhood. Paris, France: Author.

UNESCO. (2014). Roadmap for implementing the global action programme on education for sustainable
development. France: United Nations Educational, Scientific and Cultural Organization.

Ulavare, P., & Veisson, M. (2015). Values and values education in estonian preschool child care
mstitutions. Journal of Teacher Education for Sustainability, 17(2), 108-124.

Warneken, F., & Tomasello, M. (2007). Helping and cooperation at 14 months of age. Infancy, 11(3), 271-
294.

Wiley, ]J. (2000). Linking charecter development with academics. Kappa Delta Pi Record, 36(4), 163-167.

Witt, S. D., & Kimple, K. P. (2008). ‘"How does your garden grow?’ Teaching preschool children about
the environment. Early Child Development and Care, 178(1), 41-48. doi: 10.1080/03004430600601156

Yavuzer, H. (2003). Resimleriyle cocuk. Istanbul: Remzi Kitabevi.
Yavuzer, H. (2007). Cocuk psikolojisi. Istanbul: Remzi Kitabevi.

Yavuzer, H. (2012). Cocugu tanimak ve anlamak. Istanbul: Remzi Kitabevi.

302


http://dx.doi.org/10.1080/03004430600601156

Education and Science 2017, Vol 42, No 189, 287-303 0. Sapsaglam

Yesil, R. (2013). Ortadgretim 6grencilerinin okul 6grenmelerindeki 6grenme sorumluluklarini yerine
getirme diizeyleri. Uluslararas: Insan Bilimleri Dergisi, 10(1), 1214-1237.

Yildinim, A., & Simsek, H. (2013). Sosyal bilimlerde nitel arastirma yontemleri. Ankara: Seckin Yaymcilik.

Yontar, A., & Yurtal, F. (2009). Sorumluluk kazandirmada &gretmenler tarafindan kullanilan
yaptirimlarin incelenmesi. Egitim ve Bilim, 34(153), 144-156.

Yiiksel M. Y., Canel, N., Mutlu, N., Yilmaz, S., & Cap, E. (2015). Okul 6ncesi ¢agdaki ¢ocuklarin iyi ve
kotii kavram algilarinin resim analizi yontemiyle incelenmesi. Degerler Egitimi Dergisi, 13(29), 271-
303.

303



